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Hilal YILMAZ, Rengin ZEMBAT

OKUL ONCESi DONEM COCUKLARININ DUYGU DUZENLEME
BECERILERI ILE OGRETMEN-COCUK iLiSKisi UZERINE BiR
DEGERLENDIRME

0z

Okul 6ncesi dénemde gocuklar okul yasamuiyla birlikte yeni bir ¢evreye girerler
ve bu cevre ile etkilesim sonucu duygusal olarak farkl: deneyimler elde etmeye bas-
larlar. Bu duygular ¢ocugun i¢inde bulundugu duruma yonelik olumlu ve olum-
suz olarak degisebilmektedir. Cocugun duygularinin farkinda olup yasadig olaya
iliskin duygularin: ifade etmesi desteklendiginde ¢ocugun duygusal gelisiminde
ve 6gretmeni ile olan iliskisinde etkili bir ilerleme saglanabilecektir. Duygu diizen-
leme siireci ¢ocuk ve cevresel degiskenlerin i¢inde yer aldig: bir siirectir ve ¢ocu-
gun yakin cevresindeki kisilerin karakterleri ve davranislarinin etkilesimi, duygu
diizenlemenin gelisiminde 6nemlidir. Bu siiregte gocugun 6gretmeniyle kuracagi
saglikli ve etkili iletisimin niteliginin duygu diizenleme becerileri ile olan iliskisi-
nin ortaya konulmas: 6nemlidir. Bu nedenle arastirmada, okul 6ncesi donem ¢o-
cuklarinin duygu diizenleme becerileri ile 6gretmen-gocuk iliskisi arasindaki ilis-
kinin incelemesi amaglanmustir. Nicel arastirma yontemlerinden iliskisel tarama
modelinde tasarlanan arastirmanin ¢aliyma grubu okul 6ncesi egitim kurumlarina
devam eden 186 ¢ocuktan olugmaktadir. Veri toplama araci olarak “Duygu Dii-
zenleme Olgegi” ve “Ogrenci-Ogretmen iliski Olgegi” kullanilmistir. Aragtirmanin
sonucunda okul dncesi dénem ¢ocuklarinin duygu diizenleme ve 6gretmen-co-
cuk iliski diizeylerinin yiiksek diizeyde oldugu tespit edilmistir. Duygu diizenleme
ve Ogretmen-cocuk iliskilerinde kiz ¢ocuklar: lehine anlaml bir farklilik oldugu
ortaya konulmustur. Okul 6ncesi donem ¢ocuklarinin duygu diizenleme ve 6g-
retmen-gocuk iliskilerinin yaslarina gore farklilik gostermedigi tespit edilmistir.
Okul 6ncesi egitim alma siiresi 1 yildan fazla olan ¢ocuklarin duygu diizenleme
ve 6gretmen-gocuk iliski diizeylerinin digerlerinden yiiksek oldugu ve ¢ocuklarin
duygu diizenleme becerileri ile 6gretmen-¢ocuk iliskisi arasinda orta diizeyde, po-
zitif yonlii ve anlaml bir iliski oldugu tespit edilmistir.

Anahtar Kelimeler: Duygu Diizenleme, Ogretmen-Cocuk Iliskisi, Okul Oncesi
Cocuklar.
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AN EVALUATION OF PRESCHOOL CHILDREN’S EMOTION
REGULATION SKILLS AND TEACHER-CHILD RELATIONSHIP

ABSTRACT

In the preschool period, children enter a new environment with school life
and begin to have different emotional experiences as a result of interaction with
this environment. These emotions can vary positively and negatively depending
on the situation the child is in. When the child is aware of his/her feelings and
is supported to express his/her feelings about an event he/she experiences, it is
possible to achieve effective progress in the child’s emotional development and
in his/her relationship with the teacher. The process of emotion regulation is a
process that involves the child and environmental variables, and the interaction
of the characters and behaviors of the people in the child’s immediate environ-
ment is important in the development of emotion regulation. In this process, it is
important to reveal the relationship between the quality of the child’s healthy and
effective communication with the teacher and emotion regulation skills. Therefore,
the study aimed to examine the relationship between preschool children’s emotion
regulation skills and the teacher-child relationship. The study group of the research
designed in the relational survey model, one of the quantitative research methods,
consists of 186 children attending preschool education institutions. The study used
the “Emotion Regulation Scale” and “Student-Teacher Relationship Scale” as data
collection tools. As a result, the study determined that preschool children had high
levels of emotion regulation and teacher-child relationship levels. The study found
a significant difference in favor of girls in emotion regulation and teacher-child
relationships. The research found that emotion regulation and teacher-child relati-
onships of preschool children did not differ according to their ages. Also, the emo-
tion regulation and teacher-child relationship levels of children with more than 1
year of preschool education were higher than the others. There was a moderate,
positive, and significant relationship between children’s emotion regulation skills
and teacher-child relationship.

Keywords: Emotion Regulation, Teacher-Child Relationship, Preschool Children.

e o 2k

GIRIS
Okula baglamayla birlikte okul 6ncesi dénemdeki ¢ocuklar yeni bir sosyal ¢ev-
reye dahil olurlar ve bu siirecte farkli duygusal tecriibeler elde ederler. Bu durum

¢ocugun etkilesimlerinin olumlu ve olumsuz olmasina gére degismektedir. Cocu-
gun yasadigi bu deneyimlerde duygularini ifade etmesinin desteklenmesi ¢cocugun
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sosyal-duygusal gelisimini ve 6gretmeni ile olan iligkisini olumlu yonde etkilemek-
tedir (Mortensen & Barnett, 2015). Duygu diizenleme siirecinde ¢ocugun kendisi
ve sosyal cevresindeki faktorler yer almaktadir. Bu faktorler igerisinde ¢ocugun
mizaci, sosyal cevredeki bireylerin karakterleri ve davraniglar: bulunmaktadir. Bu
faktorler ¢ocuklarin duygu dizenleme becerilerinin gelisiminde 6nemli rol oy-
namaktadir (Calkins, 1994). Koppa (2002) gore duygu diizenleme, otke, korku,
tiziintii ve mutluluk gibi duygusal durumlarin yogunlugunun kontrol edilmesidir.
Sinif igindeki saldirgan davraniglarin azaltilmas: ve catismalarin giderilmesi i¢in
¢ocuklarin hayal kiriklig1 yasadiklar ve 6fkelendikleri olaylar karsisinda toplum-
sal olarak uygun tepkileri verilebilmeleri yani duygu diizenleme becerilerini erken
yaslarda edinmeleri son derece 6nemlidir (Eisenberg & Fabes, 1992).

Bebeklik doneminde baslayan duygu diizenleme becerilerinin geliserek okul
oncesi donemde devam edebilmesi, okul 6ncesi 6gretmenlerinin ¢ocuklarin duygu
diizenlemelerini desteklemelerinde 6nemli rol oynamaktadir. Okul 6ncesi egitim
ortamlarinda ¢ocuklarla kurulan olumlu iligkiler duygu diizenleme becerileri i¢in
¢ocuklara model olmaktadir. Bu durum karsilikli olarak birbirini etkilemekte ve
duygu diizenleme becerisi gelistik¢ce cocuklarin 6gretmenleriyle olan etkilesimleri
artmaktadir (Florez, 2011). Nitekim arastirmalar da bu sonucu dogrulamaktadr.
Duygu diizenleme becerisi yiiksek okul 6ncesi donem ¢ocuklarinin 6gretmenle-
riyle daha ¢ok ve nitelikli iliskiler kurduklar: ve akademik alanlarda daha basarili
olduklar: tespit edilmistir (Graziano ve dig., 2007).

Ogretmen-¢ocuk etkilesimi ve iliskisinde ¢ocuk ilk faktérdiir. Cocuklarin tiim
ozellikleri 6gretmen-gocuk iligkisini etkiler. Cocuklarin kendini yetersiz hissettigi
durumlar, duygusal durumlarindaki karmagikliklar, cinsiyet ve fiziksel 6zellikler
Ogretmeni ile olan iligkisini etkileyebilmektedir (Kildan, 2011). Bu nedenle duygu
diizenleme becerilerinde de 6gretmen-gocuk iliskisinin 6neminden bahsedilmek-
tedir. Ayrica egitim hayatinin sonraki agamalarinda da bu beceriler énemli bir yer
tutmaktadir. Okul 6ncesi donemde 6gretmen-cocuk iliskisinin giivenli ve gelismis
olmasi, ¢ocugun ilkokula gegiste daha az sorunla karsilagmasini ve yetkin davra-
niglar sergilemesini saglarken bu iligskinin tam tersi durumunda ¢ocuk yeterlik
eksikligi yasamaktadir (Pianta & Stuhlman, 2004). Okul 6ncesi donemde saglikli
bir 6gretmen-¢ocuk iliskisi slirecinin yaganabilmesi, gocuklarin duygu diizenleme
becerilerinin desteklenmesi ve gelistirilmesi yoluyla saglanabilecektir.

Okul 6ncesi egitim kurumlarinda ¢ocuklar, insanlarla etkilesim kurarak duy-
gularini ifade etmeyi 6grenirler. Ogretmenlerin kendi duygularini ifade edip ¢o-
cuklara gostermesi, ¢ocuklara rol model olmasi 6nemlidir. Goleman (2011), duy-
gusal becerileri anlama, duygular1 tanimlama, ifade etme ve diizenlemenin okul
oncesi yillarinda Ogretmenler araciligiyla gelistirilebilecegini vurgulamaktadir.
Bunun gergeklesebilmesi i¢in 6gretmenler sunlari yapabilir:
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« Ogretmenler ¢ocuklarin i¢inde bulundugu gevreyi sicak, olumlu ve 6zenli
goriinecek sekilde diizenleyebilirler.

o Cocuklarin duygularin: ifade etmelerini okul i¢inde tesvik edip, onlar1 bu
dogrultuda cesaretlendirebilir. Kendisi ofkelendiginde ve stresli oldugunda
duygu diizenleme becerilerini kullanarak ¢ocuklara rol model olabilir.

o Sinif i¢i etkinliklerde duygu diizenleme becerilerine yonelik 6ykii ve filmler
tizerine konugulup, ¢ocuklarla beyin firtinas: yapilabilir. Drama etkinlikleri
diizenlenerek ¢ocuklarin hem duygu diizenleme becerileri gelistirilir hem de
ogretmen-cocuk iligkisi olumlu yonde desteklenebilir (Catron & Allen, 2007;
Hatch, 1995).

Alanyazin incelendiginde Tirkiyede okul 6ncesi donem ¢ocuklarinin duygu
diizenleme becerilerinin ¢esitli degiskenlerle iliskilendirerek incelendigi pek ¢ok
caligmaya rastlanmigtir (Akbaba, 2017, Aktas, 2019; Ar1 ve Yaban, 2016; Bayindur,
Giiven, Sezer, Aksin-Yavuz ve Yilmaz, 2017; Bozkurt Yiikcii, 2017; Can Oztiirk,
2018; Erel, 2016; Ersan, 2017; Ertan, 2014; Firat, 2018; Goksen, 2019; Isik ve Turan,
2015; Isik Uslu, 2016; Karadayi, 2018; Kayhan Aktiirk, 2015; Kogyigit, Sezer ve
Yilmaz, 2015; Metin, 2010; Omrak, 2019; Oztemiir, 2018; Secer, 2017; Sille, 2016;
Sahin, 2019; Sahin, 2015; Tulpar, 2019; Ugur Ulusoy, 2018; Ural, Giiven, Sezer, Efe
Azkeskin ve Yilmaz, 2015; Unal Yarar, 2019; Yaman, 2018; Yilmaz, 2019). Yurtdis:
alanyazina bakildiginda ise Garner ve Waajid (2008) okul 6ncesi déonem ¢ocukla-
riin duygu bilgileri ile 6gretmen-gocuk iliskisi ve okula uyumlarini incelemisler-
dir. Cocuklarin duygu bilgileri ile 6gretmen-cocuk etkilesimi arasinda anlamli bir
iligki oldugunu tespit etmislerdir. Lee ve Boo (2013), Korede okul 6ncesi ¢ocuk-
lartyla yurittikleri ¢alismada 6gretmen-cocuk etkilesiminin duygu diizenlemeyi
yordadigini tespit etmislerdir. Camodeca ve Coppola (2018), Italyada yiiriittiikleri
caligmada, 42-76 aylik cocuklarin duygu diizenleme becerileri, zorbalik, sosyal ter-
cih edilme ile 6gretmen-cocuk iliskisi arasinda yiiksek diizeyde anlaml bir iligki
oldugu sonucuna ulagmislardir. Yurtici alanyazinda ise Dereli (2017), okul 6ncesi
donemde 6gretmen-¢ocuk iliskisinin duygu diizenlemeyi yordayici etkisini ortaya
koymustur. Ocak Karabay (2019) ise 6gretmen-¢ocuk etkilesimini 6gretmenlerin
bakis acisiyla degerlendirmis ve ¢ocuklarla olumlu etkilesimde olan 6gretmenlerin
duygu diizenlemeye yonelik katkisinin daha fazla oldugunu tespit etmistir.

Okul 6ncesi donem gocuklarinin duygu diizenleme becerilerinin gelistiril-
mesinin pek ¢ok alanda onlarin gelisimlerine katk: sagladig alanyazinda yapilan
calismalarla (Barch, Harms, Tillman, Hawkey & Luby, 2019; Cole, Armstrong &
Pemberton, 2010; Cole, Martin & Dennis, 2004; Eisenberg, 2000; Feldman, Eidel-
man & Rotenberg, 2004) ortaya konulmustur. Okul 6ncesinde duygu diizenleme
becerileri ve 6gretmen-gocuk iliskisinin incelenmesi, egitim siirecinde ¢ocuklarin
olumlu bir sinif ikliminde egitim gormelerine firsat taniyacaktir. Alanyazinda bu
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degiskenlerle ilgili yapilan ¢aligmalarin sinirli olmasi ve okul 6ncesi dénem ¢ocuk-
larinin bu beceriler agisindan degerlendirilmesine ihtiya¢ duyulmasi bu ¢aligmay1
yapmay1 gerekli kilmistir. Bu sayede 6gretmenlerin ¢ocuklarla olan etkilesimlerin-
de duygu diizenleme becerileri gelistirilerek hem ¢ocuklarin gelisimlerine hem de
egitim ve 0gretim siirecine katk: saglanabilecegi diisiiniilmektedir.

Alanyazindaki ¢aligmalar g6z 6ntinde bulundurularak arastirma: “Okul 6ncesi
doénem ¢ocuklarinin duygu diizenleme becerileri ile 6gretmen-cocuk iliskileri ara-
sinda anlamli bir iliski var midir?” problem ctimlesi iizerine kurulmustur. Bu temel
amag dogrultusunda, asagidaki sorulara cevap aranmustir:

1. Okul o6ncesi donem ¢ocuklarmin duygu diizenleme becerileri ve &gret-
men-c¢ocuk iligkileri ne diizeydedir?

2. Okul oncesi donem ¢ocuklarimin duygu diizenleme becerileri ve 6gret-
men-¢ocuk iligkisi demografik ozelliklerine (cinsiyet, yas ve okul 6ncesi
egitim alma siiresi) gore anlaml diizeyde farklilasmakta midir?

3. Okul éncesi dénem ¢ocuklarinin duygu diizenleme becerileri ile &gret-
men-¢ocuk iligkisi arasinda anlamli bir iliski var midir?

YONTEM

Arastirma Modeli

Bu caligma, okul 6ncesi donem ¢ocuklarin duygu diizenleme becerileri ile
Ogretmen-gocuk iliskisi arasindaki iliskiyi incelemek amaciyla tarama modelinde
desenlenmistir. Tarama modelleri kapsaminda korelasyonel analizleri kullanmak,
degiskenler arasindaki iliskinin giictinti (bityiik) ve yoniinii 6lgmeyi veya bir de-
giskenin digeri tizerindeki etkisini tahmin etmeyi saglar. Bu desende arastirmada
kullanilmasi planlanan 6l¢me araglar1 uygulamas: disinda herhangi bir uygulama,
miidahale ve benzeri yonlendirmeler yapilmamaktadir (Bityiikoztiirk ve dig., 2008;
Edmonds & Kennedy, 2017). Mevcut arastirmada temel olarak okul 6ncesi donem
¢ocuklariin duygu diizenleme becerileri ile 6gretmen-gocuk iliskisi arasindaki
iligki inceleneceginden bu iligski agini ortaya ¢ikarabilecek aragtirma deseninin
korelasyonel model olacag: diistintilmiistiir.

Galisma Grubu

Aragtirmanin ¢aligma grubu olasiliga dayali olmayan 6rnekleme yontemlerin-
den uygun 6rnekleme yontemi ile olugturulmustur. Caligma grubunu, 2022-2023
egitim ve 6gretim yili Istanbul ilinin Milli Egitim Bakanligina bagl okul éncesi
egitim kurumlarina devam etmekte olan 5-6 yas grubu 186 ¢ocuk olusturmaktadir.
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Calismanin uygulanabilirligi ve nesnelliginin saglanabilmesi igin Istanbul ili Avru-
pa yakasindan Eyiip ve Bayrampasa ile Anadolu yakasindan Kadikdy ve Uskiidar
ilcelerinde yer alan Milli Egitim Bakanligina bagl 6zel ve devlet okullar: se¢ilmistir.

Arastirmanin ¢aligma grubuna ait demografik bilgilere Tablo 1de yer verilmistir.

Tablo 1. Calisma Grubuna Ait Demografik Bilgiler

Demografik Bilgiler N %
Kiz 111 59,7
Cinsiyet
Erkek 75 40,3
5 Yas 94 50,5
Yas
6 Yas 92 49,5
Yeni baglayan 54 29
Okul Oncesi Egitim Alma Siiresi 1yl 63 33,9
1 yildan fazla 69 37,1
Toplam 186 100

Veri Toplama Araglari

Aragtirmada veri toplama araglari olarak okul 6ncesi dénem ¢ocuklarinin
duygu diizenleme becerilerini belirlemek amaciyla “Duygu Diizenleme Olgegi” ve
dgretmen-cocuk iliskisini belirlemek amaciyla “Ogrenci-Ogretmen iliski Olgegi”

kullanilmistir. Bu boliimde, veri toplama araglar: ayrintili olarak agiklanmugtr.

Duygu diizenleme 6l¢egi: Duygu Diizenleme Olgeginin orijinali The Emotion
Regulation Checklist (ERC) adi ile Shields ve Cicchetti tarafindan 1997 yilinda
gelistirilmigtir. Olgegin Tiirkce uyarlamasi Batum ve Yagmurlu (2007) tarafindan
yapilmistir. Ol¢ek okul éncesi dénem gocuklarinin duygu diizenleme becerilerini
belirlemektedir. Olgek 24 maddeden ve degiskenlik/olumsuzluk ve duygu diizen-
leme olmak iizere iki alt boyuttan olugsmaktadir. Dortlii likert tipinde olan dl¢ek,
cocuklar adina ebeveyn ya da 6gretmenleri tarafindan doldurulabilmektedir. Ol-
cekten alinabilecek puanlar 1-86 arasinda degismektedir. Olgekten alinan puanin
yitksekligi duygu diizenleme becerisinin yiiksek oldugunu gostermektedir. Olge-
gin Tiirkge uyarlama galigmasi sonucunda duygu diizenleme alt 6lgegine iliskin
i¢ tutarlik katsayisi .73; degiskenlik/olumsuzluk alt 6lgegi i¢ tutarlik katsayisi ,75
olarak tespit edilmistir (Batum & Yagmurlu, 2007). Bu ¢alisma kapsaminda 6lge-
gin tiimi icin i tutarlik katsayisi ,92 olarak hesaplanmistir. Olgek kullanimi igin
sahibinden izin alinmistir.

Ogrenci-6gretmen iliski lgegi: Piantanin (2001) gelistirdigi Ogrenci-Ogret-
men ligki Olgegi (OO10) Sahin (2014) tarafindan Tiirk¢e'ye uyarlanmigtir. Olgek
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28 maddelik 5’li likert tipindedir (1=tamamen uyuyor, 5=kesinlikle uymuyor).
Olgme arac1 gretmenin bir 6grencisiyle olan etkilesimini dikkate alarak 6gretmen
tarafindan doldurulmaktadir. Olgegin iig alt boyutu vardir: Catisma, yakinlik, ba-
gimlilik. Olgegin puan araligi 28-140 arasindadir. Olgekten alinan toplam puanin
yiiksek olmasi 6grenci-6gretmen iligkisinin olumlu oldugunu gostermektedir (Sa-
hin, 2014). Bu ¢aligma kapsaminda 6l¢egin tiimil i¢in i¢ tutarlik katsayisi ,94 olarak
hesaplanmistir. Olgek kullanimi igin sahibinden izin alinmistur.

Veri Toplama Siireci

Arastirma kapsaminda Artvin Coruh Universitesi Rektorligii Etik Kurulu'ndan
E-18457941-050.99-54372 say1li etik kurul onay alinmustir. Okul 6ncesi egitim ku-
rumlarinin yoneticilerinden de izin alindiktan sonra arastirmaya katilmay1 kabul
eden 6gretmenler, veri toplama araglarini siniflarindaki cocuklar adina doldurmus-
lardir. Ogretmenlerin formlar1 doldurmalarini takiben formlar teslim alinmistir.

Veri Analizi

Aragtirmada, okul 6ncesi dénem ¢ocuklarinin duygu diizenleme becerileri ve
ogretmen-gocuk iliski diizeylerini betimlemek amaciyla ortalama ve standart sap-
ma degerleri hesaplanmistir. Dagilimin normal oldugu Kolmogorov-Smirnov Testi
ile belirlendikten sonra (p=,62) Pearson Momentler Carpimi Korelasyon Katsayisi
Analizi, Bagimsiz Grup T-testi ve Tek Yonlii Varyans Analizi (ANOVA) testi uygu-
lanmistir. Veriler uygun istatistik paket programinda ¢oziimlenmis ve anlamlilik
diizeyi ,05 olarak degerlendirilmistir.

Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Artvin Goruh Universitesi Rektorligii
Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 04.07.2022

Etik Degerlendirme Belgesi Say1 Numarasi: E-18457941-050.99-54372

BULGULAR

Bu béliimde okul 6ncesi dénem ¢ocuklarinin duygu diizenleme becerileri ve
Ogretmen-cocuk iligkisinin gesitli degiskenler (cinsiyet, yas ve okul dncesi egitim
alma siiresi) agisindan incelenmesinin yani sira okul 6ncesi ¢ocuklarinin duygu
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diizenleme becerileri ile 6gretmen-gocuk iligkisi arasindaki iligkiyi belirlemeye yo-
nelik bulgulara yer verilmistir.

Tablo 2. Okul Oncesi Dénem Cocuklarinin Duygu Diizenleme ve Ogretmen-
Gocuk iligki Diizeylerine iliskin Ortalama Ve Standart Sapma Degerleri Sonuglari

Puan n X ss
Duygu Diizenleme Olgegi 186 73,57 14,64
Ogrenci-Ogretmen iliski Olcegi 186 118,54 17,15

Tablo 2de goriildiigli tizere okul 6ncesi donem ¢ocuklarinin Duygu Diizenle-
me Olgeginden (min. 1, max. 86) aldiklar1 puan ortalamasi 73,57; standart sapma
ise 14,64; Ogrenci-Ogretmen Iliski Ol¢eginden (min. 28, max. 140) aldiklar1 or-
talama 118,54, standart sapma 17,15tir. Olgeklerden alinabilecek en diisiik ve en
yiiksek puanlar dikkate alinarak yapilan hesaplama sonucunda, ¢ocuklarin duygu
diizenleme ve 6gretmen-cocuk iliski diizeylerinin yiiksek oldugu tespit edilmistir.

Tablo 3. Okul Oncesi Dénem Cocuklarinin Duygu Diizenleme ve Ogretmen-
Cocuk Iligki Puanlarinin Cinsiyet Degiskenine Gére Farklilagma Durumu ile flgili
Yapilan Bagimsiz Grup T Testi Sonuglar1

t Testi
Puan Cinsiyet n X Ss
t Sd P
. Kiz 111 77,09 11,25
Duygu Diizenleme Olgegi 4,15 184 ,000%**
Erkek 75 68,37 17,38
.. .. . .. Kiz 111 122,31 9,69
Ogrenci-Ogretmen Iliski Ol¢egi 3,77 184 ,000***
Erkek 75 112,97 23,31

*p<,001

Tablo 3 incelendiginde arastirmaya katilan okul oncesi donem ¢ocuklarinin
Duygu Diizenleme Olgegi ve Ogrenci-Ogretmen Iligki Olgegi puanlarinin cinsiyet
degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla
yapilan bagimsiz grup t testi sonucunda gruplarin aritmetik ortalamalar: arasinda-
ki farklilik kiz ¢cocuklari lehine anlamli bulunmugtur (p<,001).
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Tablo 4. Okul Oncesi Dénem Cocuklarinin Duygu Diizenleme ve Ogretmen-
Cocuk Tligki Puanlarinin Yas Degiskenine Gore Farklilasma Durumu ile Ilgili
Yapilan Bagimsiz Grup T Testi Sonuglari

t Testi
t Sd P

Puan Yas n X Ss

. 5Yas 94 7493 1426
Duygu Diizenleme Olgegi 1,283 184 ,201
6 Yas 92 72,18 14,98

. . . . 5Yas 94 11891 14,30
Ogrenci-Ogretmen lliski Olcegi ,294 184 ,769
6 Yas 92 118,17 19,72

Tablo 4 incelendiginde arastirmaya katilan okul 6ncesi dénem ¢ocuklarinin
Duygu Diizenleme Olgegi ve Ogrenci-Ogretmen liski Ol¢egi puanlarinin yas de-
giskenine gore anlaml bir farklilik gosterip gostermedigini belirlemek amaciyla
yapilan bagimsiz grup t testi sonucunda gruplarin aritmetik ortalamalar arasinda-
ki farklilik anlamli bulunmamustir (p=,201; p=,769).

Tablo 5. Okul Oncesi Dénem Cocuklarinin Duygu Diizenleme Olgegi ve
Ogrenci-Ogretmen liski Olgegi Puanlarinin Okul Oncesi Egitim Alma Siiresi
Degiskenine Gore Farklilasma Durumu ile Ilgili Yapilan Tek Yonli Varyans Analizi
(Anova) Sonuglar1

f , X Ve ss Degerleri ANOVA Sonuglart
Puan Grup n X ss Var. K. KT Sd KO F P
Yeni baglayan 54 65,55 14,64 G.Aras1  10223,15 2 5111,57
ii 1yl 63 70,20 12,04 Gl 29480,28 183 161,09
]i)llyg“l:l Diizenleme 31,73 ,000%**
Olgegi 1yildan daha fazla 69 82,92 11,57 Toplam  39703,44 185
Toplam 186 73,57 14,64
Yeni baslayan 54 102,98 22,79 19813,43 2 9906,71
O i-O8 1yl 63 121,53 7,69 34652,63 183 189,35
Ogrenci-Ogretmen 52,31 ,000%%
Tiski Olcegi 1yldandahafazla 69 128 7,12 54466,06 185
Toplam 186 118,54 17,15

p<,001

Tablo 5’te okul 6ncesi dénem ¢ocuklarinin Duygu Diizenleme Olgegi ve
Ogrenci-Ogretmen Iligki Ol¢eginden aldiklar1 puanlarin okul éncesi egitim alma
stiresi degiskenine gore anlamli bir farklilik gosterip gostermedigi yapilan Tek
Yonlii Varyans Analizi (ANOVA) sonucunda ortaya konulmustur. Bu sonuca gore
gruplarin aritmetik ortalamalar1 arasinda anlaml bir farklihk bulunmustur. Bu
farklihigin hangi gruplar arasinda oldugunu belirlemek i¢in gruplar birbirleriyle
kargilagtirilmistir. Varyanslarin homojen dagilim gosterdigi belirlenerek Scheffe
Testi yapilmis ve test sonuglari Tablo 5.1de sunulmustur.
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Tablo 5.1. Okul Oncesi Dénem Cocuklarinin Duygu Diizenleme Olgegi ve
Ogrenci-Ogretmen Iliski Olgegi Puanlarinin Hangi Gruplar Arasinda Farklilastigini
Belirlemek Uzere Yapilan Scheffe Testi Sonuglari

(I) Okul Oncesi (J) Okul Oncesi Egitim  Ortalama

Puan Egitim Alma Siiresi Alma Siiresi Farki (I-]) 4
1yl -4,65 ,145
Yeni baglayan
1 yildan fazla -17,37 ,000%**
Duygu Diizenleme Yeni baglayan 4,65 ,145
el 1yl
Olgegi 1 yildan fazla -12,72 ,000%%*
Yeni baglayan 17,37 ,000%%*
1 yildan daha fazla
1yl 12,72 ,000%4%
1yl -18,55 ,000%*+*
Yeni baglayan
1 yildan fazla -25,01 ,000%%*
Ogrenci-Ogretmen | Yeni baglayan 18,55 ,000%**
RS 1
Higki Olgegi " 1 yildan fazla -6,46 000+
Yeni baglayan 25,01 ,000%**
1 yildan daha fazla
1yl 6,46 ,000%%*
“*4p< 001

Tablo 5.1 incelendiginde, Duygu Diizenleme Olgegi puan ortalamalarinda or-
taya ¢ikan farkliligin okul dncesi egitim kurumuna yeni baslayan ¢ocuklar ile 1
yildan daha fazla devam eden ¢ocuklar arasinda, 1 yildan daha fazla devam eden
¢ocuklar lehine; okul 6ncesi egitim kurumuna 1 yil devam eden ¢ocuklar ile 1 yil-
dan daha fazla devam eden ¢ocuklar arasinda, 1 yildan daha fazla devam eden ¢o-
cuklar lehine anlamli oldugu tespit edilmistir (p<,001). Diger gruplarin aritmetik
ortalamalari arasindaki farkliliklar ise anlamli bulunmamigtir (p>,05).

Ogrenci-Ogretmen liski Olgegi puan ortalamalarinda ortaya ¢ikan farkliligin
okul 6ncesi egitim kurumuna yeni baslayan ¢ocuklar ile 1 yil devam eden ¢ocuklar
arasinda, 1 yil devam eden ¢ocuklar lehine; 1 yildan daha fazla devam eden
¢ocuklar ile yeni baglayanlar arasinda, 1 yildan daha fazla devam eden lehine; 1
yildan daha fazla devam eden ¢ocuklar ile 1 yil devam eden ¢ocuklar arasinda,
1 yildan daha fazla devam eden ¢ocuklar lehine anlamli oldugu tespit edilmistir
(p<,001). Diger gruplarin aritmetik ortalamalar: arasindaki farkliliklar ise anlaml
bulunmamustir (p>,05).
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Tablo 6. Okul Oncesi Dénem Cocuklarinin Duygu Diizenleme Becerile-
ri ile Ogretmen-Cocuk Iliskisi Arasindaki fliski ile lgili Yapilan Pearson Carpim
Momentler Korelasyon Katsayis1 Sonuglar1

Puan n r P

Duygu Diizenleme Olgegi

Ogrenci-Ogretmen iliski Olgegi 186 ,61 L0004
**p<.001

Tablo 6 goriildiigl tizere okul 6ncesi donem ¢ocuklarinin Duygu Diizenleme
Olgegi ile Ogrenci-Ogretmen iliski Olceginden aldiklari puanlar arasinda orta dii-
zeyde, pozitif yonli ve anlaml bir iliski oldugu tespit edilmistir (r=,61, p<,001).
Buna gore okul 6ncesi donem ¢ocuklarinin duygu diizenleme becerileri ile 6gret-
men-¢ocuk iliskisinin birlikte artip azaldig: s6ylenebilir.

TARTISMA, SONUC VE ONERILER

Okul 6ncesi donem ¢ocuklarinin duygu diizenleme becerileri ile 6gretmen-¢o-
cuk iligkisi arasindaki iliskinin incelendigi bu arastirmanin sonucunda okul 6nce-
si donem ¢ocuklarinin duygu diizenleme ve 6gretmen-gocuk iligki diizeylerinin
yiksek oldugu tespit edilmistir. Alanyazin incelendiginde okul 6ncesi donem ¢o-
cuklarinin duygu diizenleme diizeylerinin yiiksek oldugunu tespit eden pek ¢ok
caligmaya rastlanmaktadir (Bozkurt Yiik¢ii & Demircioglu, 2017; Sahin, 2019;
Omrak, 2019). Ogretmen-gocuk iliskisine bakildiginda ise Giirgen (2019) okul 6n-
cesi donem ¢ocuklarinin 6gretmenleriyle olan iliskilerinin yiiksek diizeyde oldu-
gunu tespit etmistir. Olger (2004) ise okul 6ncesi 6gretmenlerinin gocuklartyla orta
siklikta etkilesim kurdugunu ortaya koymustur. Aragtirma kapsaminda ele alinan
duygu diizenleme ve 6gretmen-cocuk iliskisi degiskenlerinin egitim programla-
rindan, kurumda uygulanan egitimin iceriginden etkilenebilen degiskenler oldugu
bilinmektedir (Blanco, 2010; Fumoto, 2011; Luberto, Cotton, McLeish, Mingione
& O’Bryan, 2014; Stefan & Miclea, 2010). Bu durum her iki degiskenin de yiiksek
diizeyde ¢ikmasi sonucunu dogurmus olabilir.

Aragtirmanin sonucunda okul 6ncesi dénem ¢ocuklarinin duygu diizenleme
becerileri ve 6gretmen-gocuk iliskisinin kiz ¢ocuklari lehine anlamli bir farklilik
gosterdigi tespit edilmistir. Bu sonuca gore kiz ¢ocuklarinin duygu diizenleme be-
cerileri ve 6gretmenleri ile olan iligki diizeyleri erkek ¢ocuklara kiyasla daha yiik-
sektir. Bu bulgu ile benzer bicimde, Kayhan Aktiirk (2015), Ural ve digerleri (2015)
ve Sille (2016) kiz gocuklarinin duygu diizenleme becerilerinin erkek gocuklardan
anlamli olarak farklilastigini tespit etmislerdir. Diger taraftan $ahin (2019) erkek
¢ocuklarin duygu diizenleme becerilerinin kiz ¢cocuklarina gére daha ytiksek oldu-
gunu tespit etmistir. Ote yandan Aktag (2019), Bayindir, Balaban Dagal ve Onder
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(2018), Bozkurt Yiik¢ii ve Demircioglu (2017), Erel (2016), Eroglu (2018), Gelgor
(2016), Ilgar ve Akbaba (2017), Metin (2010), Seger (2017) ve Omrak (2019) gocuk-
larda duygu diizenleme becerilerinin cinsiyete gore farklilasmadigini tespit etmisler-
dir. Ogretmen-cocuk iliskisine bakildiginda ise Demir ve Sahin Asi (2018), Garner
ve Waajid (2008), Ocak Karabay (2019), Ocak ve Sahin (2013), Tok (2011), Yilmaz
Geng (2016) ve Wu, Wu, Chen, Han, Han, Wang ve Gao (2015) 6gretmen-gocuk ilis-
kisinde kiz gocuklari lehine anlamli bir farklilagma oldugunu tespit etmislerdir. Ote
yandan, Altintas (2019) 6gretmen-gocuk iliskisinin cinsiyete gore farklilasmadigin
tespit etmistir. Silver ve digerleri (2005) ve Rudasill ve Rimm-Kaufman (2009), okul
oncesi donemde 6gretmenlerin kiz ¢ocuklar ile ¢ok daha yakin ve olumlu bir iliski
i¢cinde olduklarini ortaya koymuslardir. Rhoad-Drogalis, Justice, Sawyer ve O’Con-
nell (2017) ¢alismalarinda 6gretmen ile kurulan olumlu etkilesimin ¢ocuklarin 6g-
renme yasantilarini da olumlu yonde etkiledigini ifade etmislerdir. Kiz ¢ocuklari
lehine farklilasma olmasinin olasi nedenleri olarak ¢ocuklarin toplumsal cinsiyet
rolleri dikkate alinarak yetistirilmeleri ve sosyal ¢evrelerinde buna yonelik bir tu-
tum sergilenmesi gosterilebilir (LaFreniere, 2011; Séguin-Lemire, Hébert, Cossette
& Langevin, 2017; Zeman, Cassano, Perry-Parrish & Stegall, 2006).

Arastirmaya katilan okul 6ncesi donem ¢ocuklarinin duygu diizenleme bece-
rileri ve 6gretmen-gocuk iliski diizeyleri yaslarina gore farklilik gostermemekte-
dir. Benzer sekilde, Bayindir ve digerleri (2018), Bozkurt Yiik¢ii ve Demircioglu
(2017), Erel (2016), Ilgar ve Akbaba (2017), Metin (2010), Sahin (2019) ve Omrak
(2019) ¢ocuklarin duygu diizenleme becerilerinin yasa gore farklilagmadigini tes-
pit etmiglerdir. Ote yandan Bayindir ve digerleri (2017) tarafindan yiiriitiilen ¢a-
ligmanin sonucunda okul 6ncesi dénem ¢ocuklarinda yasla birlikte duygu diizen-
leme becerilerinin arttig1 tespit edilmistir. Ogretmen-cocuk iliskisine bakildiginda
ise yas faktoriintin 6gretmen-gocuk iligskisinde anlamli bir degisken olmadig: tespit
edilmigtir (Eisenhower, Baker & Blacher, 2007). Ote yandan Altintag (2019), 36-48
aylik cocuklar ile 49-60 aylik ¢ocuklarin 6gretmenleriyle olan iliskisini inceledigi
aragtirmasinin sonucunda 49-60 aylik cocuklar lehine anlamli bir farkliligin oldu-
gunu tespit etmistir. Kildan (2011) ise 6gretmen-gocuk iliski diizeyinin ¢ocuklarin
yast ile negatif yonlil bir iliskisi oldugu sonucuna ulagmistir. Bu arastirma kapsa-
minda ¢ocuklarin farkli sosyokiiltiirel diizeylerde olmalar: ve farkls egitim kurum-
larinda 6grenim goriiyor olmalari egitimin igerigindeki olasi farkliliklar nedeniyle
yasa gore farklilasma olmamasinin nedeni olarak gosterilebilir. Ayrica duygu dii-
zenleme becerilerinin erken ¢ocukluk yillarinda yas ile ilintili olmadig1 ancak yas
ilerledik¢e duygu diizenleme becerilerinde azalma tespit edildigi belirtilmektedir
(Nolen-Hoeksema & Aldao, 2011; Zimmermann & Iwanski, 2014). Ogretmen-qo-
cuk iligkisinde de benzer bir durum s6z konusudur. Okul 6ncesi dénem siirecinin
yas araliginin ¢ok genis olmamasindan 6tiirti (5-6/4-6 yas) 6gretmenlerin ¢ocuk-
larla etkilesim siirecini yasin ne derecede etkiledigini tespit etmek bu alanda daha
fazla arastirma ytiritmeyi gerektirmektedir (Saft & Pianta, 2001).
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Aragtirmanin sonucuna gore okul Oncesi egitim alma stiresi 1 yildan fazla
olan ¢ocuklarin duygu diizenleme becerileri ve 6gretmen-¢ocuk iligki diizeyle-
ri digerlerinden anlamli olarak yiiksektir. Karayilmaz (2008) anasinifina devam
eden ¢ocuklarin sosyal uyumlarinin daha yiiksek oldugunu ifade etmektedir. Bu-
radan yola ¢ikilarak ¢ocuklarin okul dncesi kurumlarinda gecirdikleri siirenin
artmasinin onlarin hem duygu diizenleme becerilerine hem de 6gretmenleri ile
olan iliskilerine olumlu yansimalarinin oldugu séylenebilir. Ote yandan Kayhan
Aktiirk (2015) ve Sahin (2019), ¢ocuklarin duygu diizenleme becerilerinin okul
oncesi egitim alma siirelerine gore farklilagmadigini tespit etmistir. Ogretmen-¢o-
cuk iligkisine bakildiginda ise Kildan (2011) okul 6ncesi egitim alan ¢ocuklarin
Ogretmen-gocuk iliski puanlarmin okul 6ncesi egitim almayan ¢ocuklardan daha
yiiksek oldugu sonucuna ulagmistir. Ote yandan Altintas (2019) okul 6ncesi egitim
alma siiresinin farklilasmaya neden olmadigini tespit etmistir. Duygu diizenleme
becerisi agisindan okul 6ncesi egitim kurumlarina devam etmek, ¢ocuklarin akran
ve diger yetiskinlerle sosyal etkilesim kurmalarini artiracagindan bu siirecte duygu
diizenleme becerilerinde de artis soz konusu olacaktir. Nitekim alanyazinda yer
alan ¢alismalar bu sonucu dogrular niteliktedir (Graziano, Calkins & Keane, 2011;
Herndon, Bailey, Shewark, Denham & Bassett, 2013). Okul 6ncesi egitim kurumla-
rinda gegirilen dénemin artmasi ¢ocuk ve 6gretmenin bu siirecte edindigi tecriibe-
ler dogrultusunda artmaktadir ve bu durumun iligki siirecine olumlu yansimalari
goriilmektedir (Cadima, Doumen, Verschueren & Buyse, 2015; Pianta, 2006).

Okul 6ncesi donem ¢ocuklarinin duygu diizenleme becerileri ile 6gretmen-go-
cuk iligkisi arasinda orta diizeyde, pozitif yonlii ve anlamli bir iliski oldugu tespit
edilmistir. Dereli Iman (2017), 6gretmen-¢ocuk iliskisi ile duygu diizenleme ara-
sinda anlaml bir iliski oldugunu ve 6gretmen-¢ocuk iliskisinin duygu diizenle-
me becerilerini yordadig: sonucuna ulagmustir. Ertiirk (2013) ¢ocuklarin olumlu
duygu puanlar ile 6gretmen ¢ocuk etkilesimi arasinda olumlu yonde diisiik dii-
zeyde anlamli bir iligki oldugunu tespit etmistir. Camodeca ve Coppola (2018),
[talyada yiiriittiikleri caligmada, 42-76 aylik ¢ocuklarin duygu diizenleme beceri-
leri ile 6gretmen-cocuk iliskisi arasinda yiiksek diizeyde anlaml bir iliski oldugu
sonucuna ulagmiglardir. Garner ve Waajid (2008) okul 6ncesi donem ¢ocuklarinin
duygu bilgileri ile 6gretmen-gocuk iligkisi arasinda yiiksek diizeyde anlamli bir
iliski oldugunu tespit etmislerdir. Lee ve Boo (2013), Korede okul 6ncesi donem
¢ocuklarinin 6gretmen-gocuk iliskisinin ¢ocuklarin duygu diizenlemeleri tizerin-
de etkili oldugunu tespit etmislerdir. Ogretmenlerin baskicy, ilgi gostermeyen tavir
ve davranislarinin olmasi ya da demokratik bir anlayis benimsemeleri ¢ocuklarin
6grenme siireglerine oldugu kadar duygusal gelisimlerine de yansimaktadir (Dag,
2010). Okul 6ncesi dénemde duygu diizenleme becerisinin gelisimi beraberinde
saglikli bir 6gretmen-cocuk iligkisini getirecektir (Pianta, 2006). Buradan yola ¢1-
karak ¢ocuklarin duygu diizenleme becerilerinin gelistirilmesi ile 6gretmenleriyle
olan iliskilerini de olumlu y6nde artirabilecegimiz sonucuna ulasilabilir.
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Okul 6ncesi donem ¢ocuklarinin duygu diizenleme becerileri ile 6gretmen-gocuk
iligkisi arasindaki iliskinin incelendigi bu aragtirmanin sonucunda okul dncesi egiti-
mi alanindaki aragtirmaci ve uygulayicilara yonelik olarak su 6neriler getirilmistir:

Bu ¢alisma okul 6ncesi dénem 5-6 yas ¢ocuklart ile nicel aragtirma yontemle-
ri kullanilarak ytrttiilmistir. Gelecek arastirmalarda gocuklarin 6gretmenleriyle
olan etkilesimleri nitel aragtirma yontemleri kullanilarak tespit edilebilir. Cocuk-
larin duygu diizenleme becerileri ve 6gretmenleriyle olan iligkileri dezavantajli
¢ocuk gruplarinda incelenebilir. Son olarak arastirmanin sonucunda okul éncesi
egitim alma siiresinin gocuklarin duygu diizenleme becerileri ve 6gretmenleri ile
iliskilerinde olumlu yonde fark yarattig1 tespit edilmistir. Buradan yola ¢ikilarak
tiim c¢ocuklarin okul dncesi egitimden yararlanabilmeleri i¢in yapilan ¢aligmalar
genisletilebilir.

Tesekkiir ve Agiklamalar

Calismamiza katki saglayan tiim 6gretmenlere tesekkiir ederiz.

Cikar Catigmasi

Makalenin yazarlar1 arasinda, ¢alisma kapsaminda herhangi bir kisisel ve finansal
¢ikar ¢atigmasi bulunmamaktadir.

Yazar Katki Oranlari

Caligmanin Tasarlanmasi (Design of Study): HY(%50), RZ(%50)
Veri Toplanmasi (Data Acquisition): HY(%50), RZ(%50)

Veri Analizi (Data Analysis): HY(%50), RZ(%50)

Makalenin Yazimi (Writing Up): HY (%50), RZ(%50)

Makalenin Génderimi ve Revizyonu (Submission and Revision): HY (%50),
RZ(%50)
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AN EVALUATION OF PRESCHOOL CHILDREN’S EMOTION
REGULATION SKILLS AND TEACHER-CHILD RELATIONSHIP

ABSTRACT

In the preschool period, children enter a new environment with school life and
begin to have different emotional experiences as a result of interaction with this
environment. These emotions can vary positively and negatively depending on the
situation the child is in. When the child is aware of his/her feelings and is sup-
ported to express his/her feelings about an event he/she experiences, it is possible
to achieve effective progress in the child’s emotional development and in his/her
relationship with the teacher. The process of emotion regulation is a process that
involves the child and environmental variables, and the interaction of the charac-
ters and behaviors of the people in the child’s immediate environment is important
in the development of emotion regulation. In this process, it is important to reveal
the relationship between the quality of the child’s healthy and effective communi-
cation with the teacher and emotion regulation skills. Therefore, the study aimed
to examine the relationship between preschool children’s emotion regulation skills
and the teacher-child relationship. The study group of the research designed in the
relational survey model, one of the quantitative research methods, consists of 186
children attending preschool education institutions. The study used the “Emoti-
on Regulation Scale” and “Student-Teacher Relationship Scale” as data collection
tools. As a result, the study determined that preschool children had high levels of
emotion regulation and teacher-child relationship levels. The study found a signi-
ficant difference in favor of girls in emotion regulation and teacher-child relations-
hips. The research found that emotion regulation and teacher-child relationships
of preschool children did not differ according to their ages. Also, the emotion re-
gulation and teacher-child relationship levels of children with more than 1 year of
preschool education were higher than the others. There was a moderate, positive,
and significant relationship between children’s emotion regulation skills and teac-
her-child relationship.

Keywords: Emotion Regulation, Teacher-Child Relationship, Preschool Children.
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OKUL ONCESI DONEM COCUKLARININ DUYGU DUZENLEME
BECERILERI ILE OGRETMEN-COCUK iLiSKisi UZERINE BiR
DEGERLENDIRME

0z

Okul 6ncesi dénemde gocuklar okul yasamuiyla birlikte yeni bir ¢evreye girerler
ve bu cevre ile etkilesim sonucu duygusal olarak farkl: deneyimler elde etmeye bas-
larlar. Bu duygular ¢ocugun i¢inde bulundugu duruma yonelik olumlu ve olum-
suz olarak degisebilmektedir. Cocugun duygularinin farkinda olup yasadig olaya
iliskin duygularini ifade etmesi desteklendiginde ¢ocugun duygusal gelisiminde
ve 6gretmeni ile olan iliskisinde etkili bir ilerleme saglanabilecektir. Duygu diizen-
leme siireci ¢ocuk ve cevresel degiskenlerin i¢inde yer aldig: bir siirectir ve ¢ocu-
gun yakin ¢evresindeki kisilerin karakterleri ve davranislarinin etkilesimi, duygu
diizenlemenin gelisiminde 6nemlidir. Bu siiregte gocugun 6gretmeniyle kuracagi
saglikli ve etkili iletisimin niteliginin duygu diizenleme becerileri ile olan iliskisi-
nin ortaya konulmas: 6nemlidir. Bu nedenle arastirmada, okul 6ncesi donem ¢o-
cuklarinin duygu diizenleme becerileri ile 6gretmen-gocuk iliskisi arasindaki ilis-
kinin incelemesi amaglanmustir. Nicel arastirma yontemlerinden iliskisel tarama
modelinde tasarlanan arastirmanin ¢aligma grubu okul 6ncesi egitim kurumlarina
devam eden 186 ¢ocuktan olugmaktadir. Veri toplama araci olarak “Duygu Dii-
zenleme Olgegi” ve “Ogrenci-Ogretmen Iliski Olgegi” kullanilmistir. Aragtirmanin
sonucunda okul 6ncesi dénem ¢ocuklarinin duygu diizenleme ve 6gretmen-co-
cuk iliski diizeylerinin yiiksek diizeyde oldugu tespit edilmistir. Duygu diizenleme
ve Ogretmen-cocuk iliskilerinde kiz ¢ocuklar: lehine anlaml bir farklilik oldugu
ortaya konulmustur. Okul 6ncesi donem ¢ocuklarinin duygu diizenleme ve 6g-
retmen-gocuk iliskilerinin yaslarina gore farklilik gostermedigi tespit edilmistir.
Okul 6ncesi egitim alma siiresi 1 yildan fazla olan ¢ocuklarin duygu diizenleme
ve 6gretmen-gocuk iliski diizeylerinin digerlerinden yiiksek oldugu ve ¢ocuklarin
duygu diizenleme becerileri ile 6gretmen-cocuk iliskisi arasinda orta diizeyde, po-
zitif yonlii ve anlaml bir iligki oldugu tespit edilmistir.

Anahtar Kelimeler: Duygu Diizenleme, Ogretmen-Cocuk Iliskisi, Okul Oncesi
Cocuklar.

o o %
INTRODUCTION
With the start of school, preschool children become immersed in a new social

environment and have different emotional experiences. This depends on whether
the child’s interactions are positive or negative. Supporting children to express the-
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ir emotions in these experiences positively affects their social-emotional develop-
ment and their relationship with their teachers (Mortensen & Barnett, 2015). The
process of emotion regulation involves the child himself/herself and factors in his/
her social environment. These factors include the child’s temperament, and the
characters and behaviors of individuals in the social environment. These factors
play an important role in the development of children’s emotion regulation skills
(Calkins, 1994). According to Kopp (2002), emotion regulation is the control of the
intensity of emotional states such as anger, fear, sadness, and happiness. To reduce
aggressive behaviors and resolve conflicts in the classroom, it is extremely signi-
ficant for children to acquire emotion regulation skills at an early age so that they
can give socially appropriate responses to events in which they are disappointed
and angry (Eisenberg & Fabes, 1992).

The development of emotion regulation skills that start in infancy and conti-
nue in the preschool period plays a crucial role for preschool teachers to support
children’s emotion regulation. Positive relationships established with children in
preschool education settings serve as a model for emotion regulation skills. This
situation mutually affects one another and as emotion regulation skills improve,
children’s interactions with their teachers increase (Florez, 2011). In fact, research
confirms this result. Studies found that preschool children with high emotion re-
gulation skills establish more and better-quality relationships with their teachers
and are more successful in academic areas (Graziano et al., 2007).

The child is the first factor in teacher-child interaction and relationships. All
characteristics of children affect the teacher-child relationship. Situations in which
children feel inadequate, complexities in their emotional states, and gender and
physical characteristics can affect their relationship with their teachers (Kildan,
2011). For this reason, the teacher-child relationship is also considered important
in emotion regulation skills. These skills also play a critical role in the later stages
of education. A “secure and developed” teacher-child relationship in the preschool
period enables the child to encounter fewer problems and exhibit competent be-
haviors in the transition to primary school, while in the opposite case, the child
experiences a lack of competence (Pianta & Stuhlman, 2004). One can achieve a
healthy teacher-child relationship in the preschool period by supporting and deve-
loping children’s emotion regulation skills.

In preschool education institutions, children learn to express their emotions by
interacting with people. It is important for teachers to express and show their own
emotions to children and to be role models for children. Goleman (2011) empha-
sizes that children can learn to understand emotional skills, and identify, express,
and regulate emotions from teachers in preschool years. To make this happen, te-
achers can do the following:
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o Teachers can organize the children’s environment to appear friendly, positive,
and caring.

« Encourage children to express their feelings within the school and urge them
to do so. They can be role models for children by using emotion regulation
skills when they personally feel angry and stressed.

 In classroom activities, they can discuss and brainstorm stories and movies
on emotion regulation skills with children. By organizing drama activities,
one can improve children’s emotion regulation skills and support the teac-
her-child relationship positively (Catron & Allen, 2007; Hatch, 1995).

Upon examining the literature, there were many studies conducted in Tiirkiye
that examined the emotion regulation skills of preschool children in relation to
various variables (Akbaba, 2017, Aktas, 2019; Ar1 & Yaban, 2016; Bayindir, Giiven,
Sezer, Aksin-Yavuz, & Yilmaz, 2017; Bozkurt Yiikeii, 2017; Can Oztiirk, 2018; Erel,
2016; Ersan, 2017; Ertan, 2014; Firat, 2018; Goksen, 2019; Isik & Turan, 2015; Isik
Uslu, 2016; Karaday, 2018; Kayhan Aktiirk, 2015; Kogyigit, Sezer, & Yilmaz, 2015;
Metin, 2010; Omrak, 2019; Oztemiir, 2018; Secer, 2017; Sille, 2016; Sahin, 2019;
Sahin, 2015; Tulpar, 2019; Ugur Ulusoy, 2018; Ural, Gliven, Sezer, Efe Azkeskin, &
Yilmaz, 2015; Unal Yarar, 2019; Yaman, 2018; Yilmaz, 2019). In foreign literature,
Garner and Waajid (2008) examined preschool children’s emotional knowledge,
teacher-child relationship, and school adjustment. They found that there was a
significant relationship between children’s emotional knowledge and teacher-child
interaction. Lee and Boo (2013) found that teacher-child interaction predicted
emotion regulation in a study conducted with preschool children in Korea. In a
study they conducted in Italy, Camodeca and Coppola (2018) found that there
was a highly significant relationship between 42-76-month-old children’s emotion
regulation skills, bullying, social favoritism, and teacher-child relationship. In the
domestic literature, Dereli (2017) revealed the predictive effect of the teacher-child
relationship on emotion regulation during the preschool period. Ocak Karabay
(2019) evaluated teacher-child interaction from the perspective of teachers and
found that teachers who interacted positively with children contributed more to
emotion regulation.

Studies in the literature (Barch, Harms, Tillman, Hawkey, & Luby, 2019; Cole,
Armstrong, & Pemberton, 2010; Cole, Martin, & Dennis, 2004; Eisenberg, 2000;
Feldman, Eidelman, & Rotenberg, 2004) have shown that developing emotion re-
gulation skills of preschool children contribute to their development in many areas.
Examining emotion regulation skills and teacher-child relationships in preschool
will allow children to be educated in a positive classroom climate during the educa-
tion process. The limited number of studies on these variables in the literature and
the need to evaluate preschool children in terms of these skills made it necessary
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to conduct this study. Thus, researchers believe that teachers’ emotion regulation
skills can be improved in their interactions with children and contribute to both
the development of children and the education and training process.

Considering the studies in the literature, the research was based on the problem
statement “Is there a significant relationship between preschool children’s emotion
regulation skills and teacher-child relationships?”. In line with this main objective,
answers to the following questions were sought:

1. What is the relationship level between emotion regulation skills and teac-
her-child relationships of preschool children?

2. Do preschool children’s emotion regulation skills and teacher-child relati-
onship differ significantly according to demographic characteristics (gender,
age, and duration of preschool education)?

3. Is there a significant relationship between emotion regulation skills and the
teacher-child relationship in the preschool period?

METHOD

Research Model

This study was designed in the survey model to examine the relationship
between preschool children’s emotion regulation skills and the teacher-child rela-
tionship. Using correlational analyses in the context of survey models allows one
to measure the strength (magnitude) and direction of the relationship between
variables or to estimate the effect of one variable on another. In this design, there is
no application, intervention, or similar guidance other than the application of the
measurement tools planned to be used in the research (Biiyiikoztiirk et al., 2008;
Edmonds & Kennedy, 2017). Since the current study examines the relationship
between preschool children’s emotion regulation skills and the teacher-child rela-
tionship, it was thought that the research design that could reveal this relationship
network would be a correlational model.

Study Group

The study group of the research was formed by the convenience sampling met-
hod, one of the non-probability-based sampling methods. The study group con-
sisted of 186 children aged 5-6 years attending preschool education institutions
affiliated with the Ministry of National Education in the city of Istanbul in the
2022-2023 academic year. To ensure the applicability and objectivity of the study,
private and public schools affiliated with the Ministry of National Education in the
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Eyiip and Bayrampasa districts on the European side, and the Kadikdy and Uskii-
dar districts on the Anatolian side of Istanbul were selected.

Table 1 presents the demographic information about the study group.

Table 1. Demographic Information of the Study Group

Demographic Information N %
Girl 111 59,7
Gender
Male 75 40,3
5 years old 94 50,5
Age
6 years old 92 49,5
New beginner 54 29
Duration of Preschool Education 1 year 63 33,9
More than 1 year 69 37,1
Total 186 100

Data Collection Tools

The study used the “Emotion Regulation Scale” to determine the emotion re-
gulation skills of preschool children and the “Student-Teacher Relationship Scale”
to determine the teacher-child relationship. This section explains data collection
tools in detail.

The Emotion Regulation Scale: The Emotion Regulation Scale was originally
developed by Shields and Cicchetti in 1997 as The Emotion Regulation Checklist
(ERC). Batum and Yagmurlu adapted the scale to Turkish in 2007. The scale deter-
mines the emotion regulation skills of preschool children. The scale consists of 24
items and two sub-dimensions: Lability/Negativity and Emotion Regulation. The
four-point Likert-type scale can be completed by parents or teachers on behalf of
children. Scores that one can obtain from the scale range from 1-86. A high score
on the scale indicates a high level of emotion regulation skills. As a result of the
Turkish adaptation study of the scale, the internal consistency coefficient for the
emotion regulation subscale was .73 and the internal consistency coefficient for the
lability/negativity subscale was .75 (Batum & Yagmurlu, 2007). In this study, the in-
ternal consistency coefficient for the whole scale was.92. Permission was obtained
from the owner for the use of the scale.

Student-Teacher Relationship Scale: The Student-Teacher Relationship Scale
(STRS) developed by Pianta in 2001 was adapted into Turkish by Sahin (2014). The
scale is a 28-item, 5-point Likert scale (1=completely agree, 5=strongly disagree).
The teacher fills out the measurement tool, taking into account their interaction
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with a student. The scale has three sub-dimensions: Conflict, Closeness, and De-
pendency. The score range of the scale is 28-140. A high total score on the sca-
le indicates that the student-teacher relationship is positive (Sahin, 2014). In this
study, the internal consistency coefficient for the whole scale was.94. Permission
was obtained from the owner for the use of the scale.

Data Collection Process

Ethics committee approval numbered E-18457941-050.99-54372 was obtained
from the Artvin Coruh University Rectorate Ethics Committee. After obtaining
permission from the administrators of the preschools, the teachers who agreed to
participate in the study completed the data collection tools on behalf of the children
in their classrooms. After the teachers filled in the forms, the forms were received.

Data Analysis

In the study, mean and standard deviation values were calculated to describe
preschool children’s emotion regulation skills and teacher-child relationship levels.
After determining that the distribution was normal with the Kolmogorov-Smirnov
Test (p=.62), Pearson Product Moment Correlation Coefficient Analysis, Indepen-
dent Group T-test, and One-Way Analysis of Variance (ANOVA) test were applied.
The data were analyzed in the appropriate statistical package program and the sig-
nificance level was evaluated as .05.

Ethics Committee Permission Information

This study followed all the rules specified in the “Directive on Scientific Rese-
arch and Publication Ethics of Higher Education Institutions”

Name of the Ethics Review Board: Artvin Coruh University Rectorate Ethics
Committee

Date of Ethical Assessment Decision: 04.07.2022

Ethical Assessment Certificate Issue Number: E-18457941-050.99-54372
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FINDINGS

This section, in addition to examining preschool children’s emotion regulation
skills and teacher-child relationship in terms of various variables (gender, age, and
duration of preschool education), presents the findings aimed at determining the
relationship between preschool children’s emotion regulation skills and teacher-c-
hild relationship.

Table 2. The results of Mean and Standard Deviation Values for Emotion Regu-
lation and Teacher-Child Relationship Levels of Preschool Children

Score n X ss
Emotion Regulation Scale 186 73,57 14,64
Student-Teacher Relationship Scale 186 118,54 17,15

As seen in Table 2, on the Emotion Regulation Scale (min. 1, max. 86), pres-
chool children’s mean score was 73.57, and the standard deviation value was 14.64;
on the Student-Teacher Relationship Scale (min. 28, max. 140), their mean was
118.54, and the standard deviation was 17.15. As a result of the calculation made by
taking into account the lowest and highest scores that could be obtained from the
scales, the findings determined that children had high levels of emotion regulation
and teacher-child relationship.

Table 3. The Results of the Independent Group T-Test on the Differentiation of
Preschool Children’s Emotion Regulation and Teacher-Child Relationship Scores
According to the Gender Variable

t Testi
Score Gender n X Ss
t Sd P
Girl 111 77,09 11,25
Emotion Regulation Scale 4,15 184 ,000%**

Male 75 68,37 17,38

Student-Teacher Relationship Girl 111 122,31 9,69

377 184 0004+
Scale Male 75 112,97 2331

op<,001

Upon examining Table 3, as a result of the independent group t-test conducted
to determine whether the Emotion Regulation Scale and Student-Teacher Relati-
onship Scale scores of the preschool children participating in the study showed a
significant difference according to the gender variable, the difference between the
arithmetic averages of the groups was significant in favor of girls (p<.001).
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Table 4. The Results of the Independent Group T-Test on the Differentiation of
Preschool Children’s Emotion Regulation And Teacher-Child Relationship Scores
According to the Age Variable

S N _ s t Testi
core e n S
8 X t Sd P
> TaT o4 7493 1426
Emotion Regulation Scale 1,283 184 ,201
6 years
92 72,18 14,98
old
) > YT e 1891 1430
Stude.nt-Te'ac er 294 184 ,769
Relationship Scale 6 years
old 92 118,17 19,72

Upon examining Table 4, as a result of the independent group t-test conducted
to determine whether the Emotion Regulation Scale and Student-Teacher Relati-
onship Scale scores of the preschool children who participated in the study showed
a significant difference according to the age variable, the difference between the
arithmetic means of the groups was not significant (p=,201; p=,769).

Table 5. The results of One-Way Analysis of Variance (ANOVA) on the Differen-
tiation of Preschool Children’s Emotion Regulation Scale and Student-Teacher Re-
lationship Scale Scores According To The Duration of Preschool Education Variable

f,X and ss Degerleri ANOVA Results
— Source of
Score Group n X ss Variance KT Sd KO F P
New beginner 54 6555 14,64 gitwee“ 1022315 2 5111,57
Emotion Regulation | yeyr 6 7020 1204 VM ooig028 183 16109
Gr 31,73 ,000
Scale .
More than 1 year 69 82,92 11,57 Total 39703,44 185
Total 186 7357 14,64
New beginner 54 102,98 22,79 1981343 2 9906,71
Student-Teacher 1 year 63 121,53 7,69 s6s263 183 18935
Relationship Scale  More than 1year 69 128 7,12 54466,06 185 S
Total 186 11854 17,15
#0001

Table 5 presents whether the scores of preschool children on the Emotion Re-
gulation Scale and Student-Teacher Relationship Scale showed a significant diffe-
rence according to the variable of the duration of preschool education as a result of
the One-Way Analysis of Variance (ANOVA). According to this result, there was
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a significant difference between the arithmetic averages of the groups. The groups
were compared with each other to determine which groups this difference was
between. Table 5.1 presents the results of Schefte’s Test that was conducted after
determining that the variances were homogeneously distributed.

Table 5.1. The Results of Scheffé’s Test to Determine Between which Groups
the Preschool Childrens Emotion Regulation Scale and Student-Teacher
Relationship Scale Scores Differed

Score (I) Duration of (J) Duration of Dilf\f/[eer:llce
Preschool Education  Preschool Education ) P
New beginner -4,65 ,145
New beginner
More than 1 year -17,37 ,000%**
Emotion Regulation 1 year 1 year 4,65 ,145
Scale More than 1 year -12,72 ,000%+*
More than 1 year 17,37 ,000%%*
More than 1 year
1 year 12,72 ,000%**
New beginner -18,55 ,000%**
New beginner
More than 1 year -25,01 ,000%**
Student-Teacher 1 year 18,55 000
. . 1 year
Relationship Scale More than 1 year -6,46 L000%**
More than 1 year 25,01 ,000%+*
More than 1 year
1 year 6,46 ,000%%*
#p<,001

Upon examining Table 5.1 was examined, the study found that the difference
in the mean scores of the Emotion Regulation Scale was significant between child-
ren who had just started preschool education and children who had attended the
preschool education institution for more than 1 year, in favor of children who had
attended preschool education institution for more than 1 year; and between child-
ren who had attended the preschool education institution for 1 year and children
who had attended the preschool education institution for more than 1 year, in favor
of children who had attended the preschool education institution for more than 1
year (p<.001). The differences between the arithmetic averages of the other groups
were not significant (p>.05).

The difference in the mean scores of the Student-Teacher Relationship Scale
was found to be significant between children who had just started preschool edu-
cation and children who had attended for 1 year in favor of children who had
attended for 1 year; between children who had attended for more than 1 year and
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children who had just started preschool education in favor of children who had
attended for more than 1 year; between children who had attended for more than 1
year and children who had attended for 1 year in favor of children who had atten-
ded for more than 1 year (p<.001). The differences between the arithmetic averages
of the other groups were not significant (p>.05).

Table 6. The Pearson Product-Moment Correlation Coeflicient Results on the
Relationship Between Preschool Children’s Emotion Regulation Skills and Teacher-
Child Relationship

Score n r p

Emotion Regulation Scale

Student-Teacher Relationship Scale 186 ,61 ,000%%*

“4p< 001

Table 6 indicates that there was a moderate, positive, and significant relations-
hip between preschool children’s scores on the Emotion Regulation Scale and the
Student-Teacher Relationship Scale (r=.61, p<.001). Accordingly, one can say that
preschool children’s emotion regulation skills and teacher-child relationship incre-
ase or decrease together.

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

As a result of this study, which examined the relationship between preschool
children’s emotion regulation skills and teacher-child relationship, it was found
that preschool children had high levels of emotion regulation and teacher-child
relationship. In the literature, many studies that have found that preschool children
have high levels of emotion regulation (Bozkurt Yiik¢ii & Demircioglu, 2017; $a-
hin, 2019; Omrak, 2019). Regarding the teacher-child relationship, Giirgen (2019)
found that preschool children had high levels of relationship with their teachers.
Olger (2004) found that preschool teachers interacted with their children at a me-
dium frequency. It is known that emotion regulation and teacher-child relationship
variables addressed in the research are variables that can be affected by educational
programs and the content of the education implemented in the institution (Blanco,
2010; Fumoto, 2011; Luberto, Cotton, McLeish, Mingione & O’Bryan, 2014; Stefan
& Miclea, 2010). This may have resulted in high levels of both variables.

As a result, the study determined that emotion regulation skills and the te-
acher-child relationship of preschool children showed a significant difference in
favor of girls. According to this result, girls’ emotion regulation skills and rela-
tionship levels with their teachers are higher than boys. Similar to this finding,
Kayhan Aktiirk (2015), Ural et al. (2015), and Sille (2016) found that the emotion
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regulation skills of girls differed significantly from boys. Conversely, Sahin (2019)
found that boys’ emotion regulation skills were higher than girls. On the other
hand, Aktas (2019), Bayindir, Balaban Dagal, and Onder (2018), Bozkurt Yiikgii
and Demircioglu (2017), Erel (2016), Eroglu (2018), Gelgor (2016), ilgar and Ak-
baba (2017), Metin (2010), Seger (2017), and Omrak (2019) found that emotion
regulation skills in children did not differ according to gender. Regarding the te-
acher-child relationship, Demir and S$ahin As1 (2018), Garner and Waajid (2008),
Ocak Karabay (2019), Ocak and Sahin (2013), Tok (2011), Yilmaz Geng (2016),
and Wu, Wu, Chen, Han, Han, Wang, and Gao (2015) found a significant diffe-
rentiation in favor of girls in the teacher-child relationship. On the other hand,
Altintas (2019) found that the teacher-child relationship did not differ according
to gender. Silver et al. (2005) and Rudasill and Rimm-Kaufman (2009) found that
preschool teachers have a much closer and more positive relationship with girls.
Rhoad-Drogalis, Justice, Sawyer, and O’Connell (2017) stated in their study that
positive interaction with the teacher positively affects children’s learning experien-
ces. Possible reasons for the differentiation in favor of girls may be that children
are raised with gender roles in mind and their social environment exhibits an atti-
tude towards this (LaFreniere, 2011; Séguin-Lemire, Hébert, Cossette & Langevin,
2017; Zeman, Cassano, Perry-Parrish & Stegall, 2006).

Emotion regulation skills and teacher-child relationship levels of preschool
children who participated in the study did not differ according to their ages. Simi-
larly, Bayindir et al. (2018), Bozkurt Yiik¢iti and Demircioglu (2017), Erel (2016),
[lgar and Akbaba (2017), Metin (2010), Sahin (2019), and Omrak (2019) found
that children’s emotion regulation skills did not differ according to age. On the
other hand, Bayindir et al. (2017) found that emotion regulation skills increased
with age in preschool children. Upon analyzing the teacher-child relationship, it
was found that age was not a significant variable in the teacher-child relationship
(Eisenhower, Baker & Blacher, 2007). On the other hand, Altintas (2019) examined
the relationship between 36-48-month-old children and 49-60-month-old child-
ren with their teachers and found that there was a significant difference in favor
of 49-60-month-old children. Kildan (2011) concluded that the level of the teac-
her-child relationship has a negative relationship with children’s age. Within the
scope of this study, the fact that children are at different sociocultural levels and
studying in different educational institutions may be shown as the reason why the-
re is no differentiation according to age due to possible differences in the content of
education. Additionally, statements suggest that emotion regulation skills are not
related to age in early childhood years, but a decrease in emotion regulation skills
is detected as age progresses (Nolen-Hoeksema & Aldao, 2011; Zimmermann &
Iwanski, 2014). A similar situation exists in the teacher-child relationship. Since
the age range of the preschool period is not very wide (5-6/4-6 years), determining
to what extent age affects the interaction process of teachers with children requires
further research in this field (Saft & Pianta, 2001).
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According to the results of the study, the emotion regulation skills and teac-
her-child relationship levels of children whose preschool education duration was
more than 1 year were significantly higher than the others. Karayilmaz (2008) sta-
tes that children attending kindergarten have higher social adjustment. Based on
this, one can say that increasing the time children spend in preschool institutions
has positive reflections on both their emotion regulation skills and their relati-
onships with their teachers. On the other hand, Kayhan Aktiirk (2015) and Sahin
(2019) found that children’s emotion regulation skills did not differ according to
the duration of preschool education. Regarding the teacher-child relationship, Kil-
dan (2011) found that the teacher-child relationship scores of children who rece-
ived preschool education were higher than those of children who did not receive
preschool education. On the other hand, Altintas (2019) found that the duration of
preschool education did not cause differentiation. In terms of emotion regulation
skills, since attending preschool education institutions will increase children’s soci-
al interaction with peers and other adults, their emotion regulation skills will also
increase in this process. Indeed, studies in the literature confirm this result (Grazi-
ano, Calkins & Keane, 2011; Herndon, Bailey, Shewark, Denham & Bassett, 2013).
The more time spent in preschool education institutions, the more experiences the
child and the teacher gain in this process, and this has positive reflections on the
relationship process (Cadima, Doumen, Verschueren & Buyse, 2015; Pianta, 2006).

There was a moderate, positive, and significant relationship between preschool
children’s emotion regulation skills and the teacher-child relationship. Dereli Iman
(2017) concluded that there is a significant relationship between the teacher-c-
hild relationship and emotion regulation and that the teacher-child relationship
predicts emotion regulation skills. Ertiirk (2013) found that there was a positi-
ve, low-level significant relationship between children’s positive emotion scores
and teacher-child interaction. In their study conducted in Italy, Camodeca and
Coppola (2018) found that there was a highly significant relationship between the
emotion regulation skills of 42-76-month-old children and the teacher-child relati-
onship. Garner and Waajid (2008) found a highly significant relationship between
preschool childrens emotional knowledge and the teacher-child relationship. Lee
and Boo (2013) found that the teacher-child relationship of preschool children in
Korea was effective on children’s emotion regulation. Teachers” oppressive, disin-
terested attitudes and behaviors, or their adoption of a democratic approach are
reflected in children’s emotional development as well as their learning processes
(Dag, 2010). The development of emotion regulation skills in the preschool period
will bring a healthy teacher-child relationship (Pianta, 2006). Based on this, one
can conclude that by improving children’s emotion regulation skills, we can positi-
vely increase their relationships with their teachers.

As a result of this study, which examined the relationship between preschool
children’s emotion regulation skills and the teacher-child relationship, the authors
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made the following suggestions for researchers and practitioners in the field of
preschool education:

This study was conducted with preschool children aged 5-6 years using quan-
titative research methods. In the future, studies can determine children’s interac-
tions with their teachers using qualitative research methods. Children’s emotion
regulation skills and their relationships with their teachers can be examined in
disadvantageous child groups. Finally, as a result, the study found that the duration
of preschool education made a positive difference in children’s emotion regulation
skills and their relationships with their teachers. Based on this, efforts to ensure
that all children can benefit from preschool education can be expanded.
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