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The teaching of Turkish as a foreign language started with TOMER, which was first
established in 1984 in Ankara University and continues in many universities. It has been
possible to teach Turkish as a foreign language within the scope of the programs which
educate Turkish teachers even as only one course (3rd grade 6th semester) in 22 years.
The course, which was called as Turkish Teaching to Foreigners, was one of the
compulsory courses taught in the departments of Turkish Language Teaching in 2006
by rearranging the programs taught in the faculties of education. The purpose of this
study is to determine the readiness and expectations of the students in the 3rd year
(Spring) 6th semester in Turkish Language Teaching Program. In this study, qualitative
research was adopted and face-to-face interview technique was used. A total of 108
participants were interviewed. The collected data were subjected to content analysis. It
can be said that there is a clear difference in the readiness and expectations of the
participants on the subject and that this course can only be realized in order to raise
awareness about the subject in a one-semester and 2-hour training week.
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Tiirkgenin yabanci dil olarak 6gretilmesi kurumsal anlamda ilk kez 1984 yilinda
Ankara Universitesi biinyesinde kurulan TOMER ile baglamis ve halen birgok
tiniversitede devam etmektedir. Yabanci dil olarak Tiirkge 6gretiminin ise sadece bir
ders olarak (3. smif 6. dénem) bile iiniversitelerin Tiirkce Ogretmeni yetistiren
programlart kapsamma girmesi 22 yilda miimkiin olmustur. Yabancilara Tiirkge
Ogretimi adiyla agilan ders, 2006 yilinda egitim fakiiltelerinde Ggretimi yapilan
programlarin yeniden diizenlenmesiyle Tiirkge dgretmenligi boliimlerinde okutulan
zorunlu derslerden biri olmustur. Bu caligmanin amaci, Tiirkce Ogretmenligi
Programinda zorunlu dersler arasinda 3. Y1l (Bahar) 6. Yartyilda Yabancilara Tiirkge
Ogretimi adiyla yer alan derse ydnelik 6grencilerin hazirbulunusluk ve beklentilerinin
neler oldugunu belirlemektir. Caligmada, nitel arastirma benimsenmis ve yiiz yiiz
goriisme teknigi kullanilmistir. Toplam 108 katilimeryla goriisiilmistiir. Toplanan
veriler igerik analizine tabi tutulmustur. Katilimcilarin  konuyla ilgili
hazirbulunusluklarinda ve beklentilerinde bariz farkliliklar oldugu ve sadece bir
yartyil ve haftada 2 saatlik bir egitim siirecinde s6z konusu dersin ancak konuyla ilgili
farkindalik olusturmak iizere gerceklestirilebilecegi sdylenebilir.
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Introduction

Technology has shrunk the world and within seconds the network of communication between individuals has
made possible. As a result, it has affected foreign language learning and individuals' desire and needs for learning
foreign languages have increased. Of course, many things can be considered among the reasons an individual
learns a foreign language: migration, education, marriage, personal curiosity and etc. The history of learning
Turkish as a foreign language started many years ago.

Teaching Turkish as a foreign language comes first with the Divan-1 Ligat-it Turkish work of Kaggarli
Mahmud in the 11th century. Although it is a dictionary in terms of structure, it is actually a work written to teach
Arabs Turkish; Emphasizing the richness of Turkish, it is a cultural treasure with expressions covering the life of
the Turkish people. In the 15th century, Ali Sir Nevai, who tries to explain the beauties of Turkish to the Turkish
youth, meets Muhakemet-iil Lugateyn. It is also known that Turkish classes as a foreign language are also held in
Acemi Schools during the Ottoman Empire. With the declaration of the republic in 1923, Turkish has now taken
its place at the international level; language and cultural policies have been established and studies on this issue
have begun to be emphasized. Finally, after 1950, the teaching of Turkish as a foreign language was more
systematically and seriously handled within the universities.

Due to the civil war in Syria, many people took refuge in Turkey in 2011. Although the wave of immigration
is nearing its eighth year, the people who took refuge in Turkey to return to their country in the short term is not
possible. As a result of this migration situation, teaching Turkish as a foreign language has become an important
field and it has made urgent and compulsory training of personnel in this field. Because with the immigration wave
we experienced, education problems that could not come up in the first place started to come to the forefront as
time progressed. There is a risk that unpredictable problems may arise in the future for children of Syrian families
who are left uneducated for a long time.

As of 2017, the reports of the Directorate of Migration and Refugee Services announced the statistical
documents of the immigration that occurred in gradual waves with the following figures.

Table 1: The Number Of Syrian Refugees Registered as of 29 August 2018 in Migration Statistics Report:

AGE MALE FEMALE TOTAL
0-4 279.938 261.367 541.305
5-9 247.534 232.308 479.842
10-18 349.753 303.221 652.974
19-24 312.136 221.516 533.652
25-34 357.755 262.041 619.796
35-44 189.086 155.643 344.729
45-59 135.600 130.103 265.703
60-90+ 54.265 58.037 112.302
TOTAL 1.926.067 1.626.236 3.552.303

*Migration Statistics Report (GIR)

November 8, 2018 date, the number of registered Syrians in Turkey has increased by 8 thousand 494 persons
compared to the previous month and 3 million 594 thousand 232 people in total (Ministry of Interior, 2018). The
majority of this figure is composed of by children. According to UNICEF data 54% (1.471.958) of Syrian refugees
in Turkey are children (UNICEF, 2016).

This intense wave of immigration has of course caused some problems to grow. Education is the right of every
child and the education system has to meet the educational needs of people of different ethnic backgrounds (Seker
& Aslan, 2015:92). Children not included in education is hosting a big risk to the future of both for Turkey and
the Syrian people (Yavuz, Mizrak, 2016:194). However, if these children continue their education, some
difficulties arise both for themselves and for the education system. These children have to make additional efforts
to adapt to school because of the sudden and difficult migration processes they have experienced, having different
background and cultural characteristics, and not sharing a common language (Yavuz, Mizrak, 2016:177). The most
important factor that will facilitate the adaptation process is their education in Turkish. Therefore, it is very
important for them to learn Turkish and be included in the education system.
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Go¢ gergeginin ardindan MEB, (2013) “Ulkemizde Gegici Koruma Altinda Bulunan Suriye Vatandaslarina
Yonelik Egitim Ogretim Hizmetleri” baslikli Genelge yayinlayarak; Following the fact of migration, MONE
(2013) issued a circular entitled “Education and Training Services for Syrian Citizens Under Temporary Protection
in Turkey ” and announced that;

* provision of education to ensure that children do not suffer loss of years,
« the coordination of education services is under the responsibility of MoNE,

« if the need for teachers is not sufficient, the assignment of people who speak Arabic in accordance with the
requirements,

+ assignment of volunteer teachers or persons who are appropriate to the conditions,

« if they wish, children of Turkish origin can also receive education through the Turkish curriculum,
* preparation of Turkish and vocational training courses for those who want to learn Turkish,

« the registration of those with residence permits to ensure their schooling is required.

The Ministry of National Education has been involved in the integration of Syrian children into the Turkish
Education System. The main resource that will facilitate the adaptation process of these children is their language
skills that enable them to communicate with their peers and society. Turkish Language Education must be provided
in order to follow the course syllabus and to communicate with peers in our country during the integration process
to Turkish Education System. Because problems in learning Turkish will delay adaptation to society. Of course,
this particular need is a situation that requires special measures. However, the main problem is that there is no
official institution that educates undergraduate level instructors about teaching Turkish as a foreign language.

Teaching Turkish as a foreign language started for the first time in the institutional sense with TOMER,
established in Ankara University in 1984. Currently, Turkish language teaching as a foreign language continues
to be institutionalized in many universities. However, it has been possible in 22 years for the teaching of Turkish
as a foreign language, even as a single course, within the scope of the universities that train Turkish teachers. The
course, which was opened with the name of teaching Turkish to foreigners, became one of the compulsory courses
taught in Turkish teaching departments by reorganizing the programs taught in the faculties of education in 2006.

Below is a sample table of the 16-week course content of the Teaching Turkish to Foreigners course, which is
one of the compulsory courses of the 3rd year 6th grade of Turkish Education.

Table 2: Contents of Teaching Turkish to Foreigners
Weeks Contents Hours

1 What is tongue? (Mother tongue / Second language) 2
2 What is Foreign Language Learning? 2
3 Historical Course and Current Situation of Teaching Turkish to Foreigners 2
4 Why is the cascading currency system necessary? 2
5 Preparation and Application of the Placement Test 2
6 Ideal Class Layout and Number of Students 2
7 Textbook, Workbook and Supplementary Dictionaries 2
8 Midterm 2
9 Basic Principles in Foreign Language Teaching 2
10 General Principles of Foreign Language Teaching 2
11 Language Teaching Methods 2
12 Language Teaching Techniques 2
13 Material Preparation and Criteria 2
14 Material Preparation and Criteria 2
15 General evaluation 2
16 Final exam 2
Total 32

Ref: http://gbp.gazi.edu.tr/
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The table below is the content of another 14-week Turkish Language Teaching course for anothet University

Table 3: Contents of Teaching Turkish to Foreigners
Weeks Contents Hours

1 What is tongue? (Mother tongue / Second language) 2
2 What is Foreign Language Learning? 2
3 Historical Course and Current Situation of Teaching Turkish to Foreigners. 2
4 Why is the cascading currency system necessary? 2
5 Preparation and Application of the Placement Test. 2
6 Ideal Class Layout and Number of Students 2
7 Textbook, Workbook and Supplementary Dictionaries 2
8 Midterm 2
9 Basic Principles in Foreign Language Teaching 2
10 General Principles of Foreign Language Teaching 2
11 Language Teaching Methods 2
12 Using Language Teaching Techniques in Teaching Turkish to Foreigners 2
13 Material Preparation and Criteria 2
14 General evaluation 2
Total 28

Ref: https://w3.beun.edu.tr/

The fact that teaching Turkish as a foreign language in the new undergraduate program is a very important
development. However, the course in question; “Theoretical (30 hours) - 2 hours per week, the realistic practice is
about 24 hours (one day) when quiz, final, and absenteeism periods are omitted. This time is necessary to create
awareness rather than detailed training. In this context, it is important to determine the readiness and expectations
of the students in the subject.

Aim of the study

There is a compulsory course called Teaching Turkish to Foreigners in the 3rd Year (Spring) 6. Semester in
the Turkish Language Teaching Curriculum for Turkish Education Department. Although the course of teaching
Turkish to foreigners is shown as theoretical (30 hours) - 2 hours per week in the Turkish teaching program of the
faculties of education, the realistic practice is approximately 24 hours (one day) when visa, final and absenteeism
periods are omitted. The aim of this study is to reveal the readiness and expectations of the students for this course.

In order to find this answer, the participants were interviewed and the following questions were asked:
1. Did you voluntarily choose to study in the Turkish education program or did you have to?
2. If the teaching of Turkish as a foreign language was an elective course, would you choose it? Why or why not?
3. What are the course achievements you expect from this course?

4. Do you think there are similarities and differences between the methods and techniques used in teaching Turkish
and the methods and techniques used in teaching Turkish as a foreign language?

Method

The design of the study, study group, data collection tools, data collection methods and data analysis are in this
section.

Research Design

Qualitative research approach was adopted in the study. Qualitative research is an inductive approach that
focuses on describing events and phenomena within their natural environment, focusing on understanding and
reflecting participants' perspectives (Cokluk, Yilmaz, Oguz, 2011:96). Face-to-face interview technique was used
in the qualitative research. This approach was chosen for the determination and interpretation of the research
subject from the perspective of the individuals interviewed.
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Study Group

The research was conducted in the third year of the Turkish education program in the 2015-2016 academic
year. All students (111) participated in the study, first and second teaching branches. However, the students who
did not finalize the course registration and did not attend the courses in the first week (3) were excluded and the
total number of participants was 108. 64 (59%) of the total number of participants were male and 44 (41%) were
female in the study. 2nd grade students (4) who take courses from upper class are also in the study group.

Data Collection Tools

In the study, interviews were conducted with Turkish teacher candidates using semi-structured interview
questions prepared by the researchers. Semi-structured interviews are qualitative data collection strategies with
open-ended questions that the researcher pre-determined (Yildirim ve Simsek, 2016). The interview form was
prepared in consultation with 2 field experts in terms of usability and suitability for the purpose. The interviews
were conducted on a voluntary basis and were conducted in a friendly chat environment.

Data Collection and Analysis

During the interviews, a researcher was a reporter and recorded the answers. Since the data will be analyzed
by content analysis method, the order of the questions or subjects were not taken into consideration during the
interview and an attempt was made to create a natural process as much as possible while individuals were talking.

The interviews with the students of the study group continued for the second and third weeks of February 2016
for a total of two weeks. The interviews were conducted in the school environment for a minimum of 23 minutes
and a maximum of 37 minutes and recorded with the permission of the participants.

After each interview, the records of the data obtained by the researchers were examined by preliminary analysis
and transferred to computer. After the interviews and records were completed, the data were grouped according to
the order of the research questions and evaluated on the basis of the order.

Findings

Following the content analysis, the students' statements about their readiness and expectations for the course
are presented below with direct excerpts.

1. Whether they willingly chose the Turkish education program they participate

Since it is thought that it will have an impact on readiness and expectations, it will be useful to determine
whether the students are willing to participate in the program first or if they are obliged to do so.

Table 4: Participation in Turkish Language Teaching Program

Willingness to the program f %

Yes 72 %67
No 36 %33
Total 108 100

Of the 108 participants, 72 (67%) reported that they came to the department willingly, and 36 (33%) reported
that they had read this section because they had to. It was understood that the requests of the students who did not
inadvertently attend the program were only to get university diploma. Of course, it can be said that this also affects
the expectations of the participants from the training process.

2. Whether Turkish teaching to foreigners would be an elective course

Volunteering is not in question as this course is compulsory. It would be beneficial to determine that voluntarily
requesting the course will have an effect on the expectation.

Table 5: Willingness to Course

Willingness to course f %

Yes 88 %81
No 16 %15
I am not sure 4 %4
Total 108 100

1059



Opinions of Turkish Education Students towards the Undergraduate Program and Turkish Teaching to Foreigners Course

When asked if they would prefer the course named Turkish to foreigners If it was an elective course, 88 (81%)
participants stated that they would prefer it, 16 (15%) of them not and 4 (4%) of them stated that they were
undecided.

Some of the 88 participants who stated that they would like to choose this course explained their reasons as

follows:

K92: | certainly would. I think it is necessary.
K27: 1 think it's necessary. As a teacher we can't be appointed, at least we do this job.

K63: Sure | would. | think every Turkish teacher should take it. The students we will address are not
always fluent in Turkish. We also need to receive training for people who do not speak Turkish as a native
language.

K2: Yeah, | would. Because | would like to know how to teach my native language to foreigners.
K43: The name of the course sounded interesting. I wonder, I would buy ...

K4: 1 would, because I've always wondered what my own language is like from the outside. I'd like to see
it more thoroughly. It may be useful because it is not clear where I will be assigned in the future.

K12: Yeah, | would. I think it's a necessary and useful lesson. As a result, there are many foreigners in
our country who want to learn Turkish and need to learn this language. | need someone to teach them.
From our point of view, it will enable us to improve ourselves in the field of education. | think we can
learn our language better. Because we learn something best by teaching.

16 (15%) of the participants stated that they would not want to take this course if they were elective. They
explained why they would not want to as follows:

K37: No, I wouldn't. I will teach Turkish not to foreigners but to Turks.
K43: 1 would not. | would choose other courses something like literature to improve my profession.
K85: 1 wouldn't. 1 would like to learn a more common language.

K22: 1 would not. 1 would say this is not necessary because | failed in the second grade and | had too
many lessons | took again this year.

K36: No, | wouldn't. As my department, we can take more important courses. Like literature, grammar
and soon ... ...

Of the 108 participants, 4 (4%) stated that they were undecided about whether they would like to take elective
courses and explained the situation as follows:

KS5: I did not know. | am not sure.
K13: | asked those who took the class last year. Then | would decide according to difficulty and ease.

K74: My decision changes depending on the instructor.

3. The achievements they expect from this course

According to the data obtained from the interviews, the expectations of the participants are gathered under five

main themes.

Table 6: Expectations from the Course
Expectations f %
Creating a business opportunity 21 %19
Strengthening field knowledge 49 %46
Communicating with strangers 15 %14
Learning something new 7 %6
Without expectation 16 %15
Total 108 100
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When asked about the expectations of 108 participants before attending the course, some of the participants
explained their expectations as follows:

K1: Being able to recognize my own language from the perspective of foreigners and transfer them to
them ...

K76: It can help us communicate with foreign people.

K93: My Turkish vocabulary is enriched and I learn and apply grammar rules properly.

K11: We will learn how to tell Turkish to children whose mother tongue is different. Here | see it as gain.
I don't think he has any other gains ...

K24: How and to what extent can a foreign language be taught? I wiil try to find out this.

4. Similarities and differences between the methods and techniques used in teaching Turkish and the
methods and techniques used in teaching Turkish as a foreign language

Table 7: Similarities and Differences

Methods and techniques f %

Different 74 %69
Same 25 %23
No idea 9 %8
Total 108 100

It was asked whether there are similarities and differences between the methods and techniques used in teaching
Turkish and the methods and techniques used in teaching Turkish as a foreign language. 74 participants (69%)
stated that although there were similarities, there were differences between the two. 25 (23%) respondents said
that they were both the same, but 9 (8%) participants stated that they had no idea.

Some participants expressed their views on similarities and differences in methods and techniques as follows:

K35: Of course there are similarities that you are teaching the language again, because 1 think there are
similarities and differences. But there must be different methods and techniques for foreigners.

K12: Of course there are. We will tell the same subject, in fact, we will only have to comply with the
principle of relativity to the target that will be different to a foreigner who does not know any Turkish, of
course we cannot tell it as we do to a Turk. We need to simplify and adapt to them. Therefore, some
differences may arise.

K2: | think that there will be similarities in the methods used to be taught that the language is the same
language.

K18: | think it's the same. The same types and methods are often used when teaching any language. The
same paths are preferred, from simple to complex, from known to unknown.

K94: | think they're the same thing. What they both have in common is language teaching. There is no
difference between teaching a foreign language to its own language and Turkish to a society that knows
a different language.

K55: 1 do not know. Since | haven't taken this lesson before, | can't compare.
K101: I have no prior knowledge of the course.

K28: I have no idea. I hope it's different.

The opinions of 108 Turkish teacher candidates about the course were determined.

Conclusion

Learning or teaching a foreign language is not an easy taskLearning a foreign language means getting to know
a language and culture other than the mother tongue. This is a long process that requires the expertise of the
instructor and the effort of the learner. Teaching Turkish to foreigners is an area with different dimensions than
Turkish education and teaching as a mother tongue. It is clear that for a subject with such different content, only
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one semester and 2 hours of education per week cannot be effective enough in undergraduate programs. In a study
conducted by Durukan and Maden (2011), as a result of the study aiming to determine the attitudes of Turkish
teacher candidates towards the undergraduate program courses of Turkish Language Teaching Department; In the
attitudes of the Turkish teacher candidates towards the course, the content of the course, the methods and
techniques used in the course, the necessity of the course to be proficient in Turkish teaching, the theoretical or
practical course of the course, the external / weekly hours of the course, the use of the skills gained in the course,
the usefulness of the course in private and professional life and they found that the course was effective on the
rates and above the average of the appropriateness of the Turkish Education department to its objectives. In this
context, it should be accepted that the course can only be realized in order to raise awareness on the subject.

The aim of this study is to determine the readiness and expectations of the students in the Department of Turkish
Education: Teaching Turkish to Foreigners in the 3rd year and 6th semester among the compulsory courses in
Turkish Language Teaching Curriculum. For this purpose, one of the first things to know is whether students
participate voluntarily in the program. However, it was determined that 72 (67%) of the 108 participants
interviewed stated that they came to the department willingly, but 36 (33%) of them reported that they had to. It is
inevitable that this will be reflected in the readiness and expectations of the participants. The student who states
that ‘I'm gonna take the diploma and do another job. No need for extra courses.” means he only wishes to graduate
with an average degree of achievement, and has minimum expectation about the program. Of course, this student
will not need to take the course if it is elective.

When asked if they would prefer the Turkish teaching course as an elective course, 88 (81%) of the 108
participants stated that they would want to take the course, but 16 (15%) did not want it and 4 (4%) were undecided.
However, the attitude of the student towards a course will affect the success of that course (Sam Altunay, 2007:
3).

However, when asked if they would prefer elective courses, there are also participants who stated that they
would prefer direct field courses that they thought would be useful when they were teachers rather than new
information on a subject they did not know. ‘I wouldn't choose it because it was a new topic. When I was a teacher,
I wanted things I could use.’

In addition, another interesting result that emerges from participant statements is that sometimes elective course
names are more effective than content. It can be said that this situation has the same effect as book titles. Because
some participants stated that they would choose because the name came from different even if it was elective. I'd
get it because it sounds interesting.’ ‘No literature, no educational sciences. So different. I'd look at its name and
get it for sure.” Although this is not the subject of the direct study, it is one of the issues to be considered.

The expectations expressed by the participants about the Turkish course for foreigners are gathered under five
main themes. 49 (46%) of the students strengthened their field knowledge, 21 (19%) provided job opportunities if
they could not be appointed, 15 (14%) provided the opportunity to communicate with foreigners, 7 (6%) learned
something new for themselves. reported that they have expectations. 16 participants stated that they do not have
any expectations other than diploma because they do not want to be teachers. This result proves that undergraduate
education is not seen as a direct professional opportunity. Sadly, in a similar way, Gelisli and Beisenbayeva (2015)
compared the students' attitudes towards the department they studied, compared with the total attitude score,
Philosophy Teacher, Science Teacher Education, Psychological Counseling and Guidance and Turkish Language
It was determined that there was a higher positive attitude in literature teaching department compared to other
departments, whereas students with the lowest positive attitude were found in Turkish and German Language
Teaching.

The expectations expressed by the participants about the Turkish course for foreigners are gathered under five
main themes. These are: Creating a business opportunity (19%), Strengthening field knowledge (46%),
Communicating with strangers (14%), Learning something new (6%), Without expectation (%15). Only 46 (49%)
of the participants reported that they want to strengthen their field knowledge. This result proves that undergraduate
education is not seen as a direct professional opportunity.

About the methods and techniques used in teaching Turkish as a foreign language between the methods and
techniques used in teaching Turkish, 74 participants (69%) stated that although there were similarities, there were
differences between the two. 25 (23%) respondents said that they were both the same, and 9 (8%) participants
stated that they had no idea. Even if the aim of the course is as; comprehend the approaches, methods and
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techniques of teaching Turkish to foreigners and form the materials related to this and determine the best way to
teach Turkish to foreigners with different methods, techniques and materials. It is clear that such few hours of
instruction cannot be sufficient to acquire sufficient knowledge and skills in teaching Turkish as a foreign
language. Under these circumstances, it is almost impossible to meet the expectation as one participant stated that
they will learn how to teach Turkish to someone who does not know our language.

As a result, the course should be designed to raise awareness, but as there are no programs to train experts in
the field at the undergraduate level, it should be supported and enriched with elective courses, and should be
provided with the opportunity to train interested candidates.

Acknowledgement
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Tiirkce Egitimi Ogrencilerinin Lisans Program ve Yabancilara Tiirkce
Ogretimi Dersine Yonelik Goriisleri
Giris
Teknoloji diinyay: kiiciiltmiis ve saniyeler iginde bireyler arasi iletisim agimi miimkiin kilmistir. Bu durum da
yabanci dil 6grenimini etkilemis ve bireylerin yabanci dil 6grenme istek ve ihtiyaclar1 artmistir. Elbette bireyin

yabanci bir dili 6grenme sebepleri arasinda pek c¢ok sey sayilabilir: gog, egitim, evlilik, kisisel merak gibi...
Tiirk¢enin yabanci dil olarak dgrenilme hikayesi yillar 6nceye dayanmaktadir.

Yabanci dil olarak Tiirkge 6gretimi, 11. ylizyildaki Kaggarli Mahmud’un Divan-1 Liigat-it Tiirk eseri ile ilk
olarak karsimiza ¢ikmaktadir. Yapi itibariyla sozliik olsa da aslinda Araplara Tiirk¢e’yi dgretmek amaciyla
yazilmig eser; Tiirk¢enin zenginligini vurgulayan Tiirk insaninin yagamini kapsayan ifadelerle bir kiiltiir hazinesi
niteligi tasimaktadir. 15. Yiizyila gelindiginde ise Tiirk genglerine Tiirk¢e’nin giizelliklerini anlatmaya ¢aligan Ali
Sir Nevai’nin, Muhakemet-iil Lugateyn adl1 eseriyle karsilasiimaktadir. Yine Osmanli Imparatorlugu dénemindeki
Acemi Okullarinda da yabanci dil olarak Tiirkge derslerinin yapildigi bilinmektedir. 1923 yilinda cumhuriyetin
ilamyla Tirkge artik uluslar arasi diizeyde yerini almis; dil ve kiiltiir politikalar1 olusturularak bu konudaki
caligmalara agirlik verilmeye baslanmistir. Nihayet 1950 yilindan sonra tniversiteler biinyesinde Tiirk¢enin
yabanci dil olarak dgretimi daha sistemli ve ciddi bigimde ele alinmustir.

2011 yilinda Suriye'de baglayan i¢ ¢catigmalar nedeniyle insanlar Tiirkiye'ye sigmmuistir. Go¢ dalgasi neredeyse
sekizinci yilin1 doldurmak {izere olmasia ragmen, Tiirkiye’ye siginan insanlarin kisa vadede iilkelerine geri
donmeleri miimkiin gériinmemektedir. Giiniimiize degin yasanan Suriye’den go¢ gercegi yabanci dil olarak Tiirkce
Ogretimini 6nemli bir alan haline getirmis ve bu alanda acil eleman yetistirilmesini zorunlu kilmistir. Zira
yasadigimiz go¢ dalgasiyla beraber, ilk etapta giindeme gelemeyen egitim sorunlari zaman ilerledik¢e daha ¢ok
on plana ¢ikmaya baglamis, Suriyeli ailelerin uzun siire egitimsiz kalan g¢ocuklari icin ileride 6ngdriillemez
sorunlarin ortaya ¢ikma riski dogmustur.

Go¢ ve Miilteci Hizmetleri Midirliigii’niin raporlari asamali dalgalar halinde gerceklesen gogiin istatistik
belgelerini 2017 yil1 itibariyle asagidaki rakamlarla duyurmustur.

Tablo 1: 29 Agustos 2018 Tarihi itibartyla Kayit Altina Alinan Suriyeli Miilteci Sayist

YAS ERKEK KADIN TOPLAM
0-4 279.938 261.367 541.305
5-9 247.534 232.308 479.842
10-18 349.753 303.221 652.974
19-24 312.136 221.516 533.652
25-34 357.755 262.041 619.796
35-44 189.086 155.643 344.729
45-59 135.600 130.103 265.703
60-90+ 54.265 58.037 112.302
TOPLAM 1.926.067 1.626.236 3.552.303

*Gég Istatistik Raporu (GIR)

8 Kasim 2018 tarihi itibariyla Tiirkiye’deki kayitli Suriyeli sayis1 bir 6nceki aya gore 8 bin 494 kisi artarak
toplam 3 milyon 594 bin 232 kisi olmustur (Igisleri Bakanligi, 2018). Bu rakanun biiyiik bir ¢ogunlugunu ise
cocuklar olusturmaktadir. UNICEF’in verilerine gore Tiirkiye’deki Suriyeli miiltecilerin %54’ (1.471.958)
cocuktur (UNICEF, 2016).

Yasanan bu denli yogun gd¢ dalgasi elbette bir takim sorunlarin biiyiimesine neden olmustur. Egitim her
cocugun hakkidir ve egitim sistemi farkli etnik kokenlere sahip kisilerin egitim ihtiyaglarina cevap vermek
zorundadir (Seker ve Aslan, 2015:92). Egitimden uzak kalan ¢ocuklar hem Tiirkiye i¢in hem de Suriye halkinin
gelecegi i¢in bilyiik bir risk barindirmaktadir (Yavuz, Mizrak, 2016:194). Ancak bu kisilerin egitime devam etmesi
durumunda ise hem kendileri i¢in hem de egitim sistemi i¢in bir takim giicliikler ortaya ¢ikmaktadir. Bu ¢ocuklar
yasadiklar1 ani ve zorlu go¢ siirecleri, farkli gecmis ve kiiltiirel 6zelliklere sahip olmalari, ortak bir dili
paylasmamalar1 gibi nedenlerle okula uyum saglamak i¢in ek ¢aba gostermek durumunda kalirlar (Yavuz, Mizrak,
2016:177). Uyum siirecini kolaylagtiracak en 6nemli etken ise, Tiirkce egitim almalar1 olacaktir. Bu nedenle
Tiirkge 6grenmeleri ve egitim sisteminin i¢ine dahil edilmeleri ¢ok dnemlidir.
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Go¢ gergeginin ardindan MEB, (2013) “Ulkemizde Gegici Koruma Altinda Bulunan Suriye Vatandaslarina
Yonelik Egitim Ogretim Hizmetleri” baslikli genelge yayinlayarak;

* cocuklara sene kayb1 yasamamalarini saglayacak nitelikte egitimin sunulmasi,
* egitim hizmetlerinin koordinasyonunun MEB’in sorumlulugunda olmasi,

* 9gretmen ihtiyacinin, o ildeki norm fazlasi 6gretmenlerden, yeterli olmamasi durumunda sartlara uygun
Arapca bilen kigilerden gorevlendirilerek karsilanmasi,

* egitim vermek isteyen dgretmen veya sartlara uygun kisilerin gérevlendirilmesinin yapilmasi,
* Tiirk asilli olanlarin talep etmeleri halinde Tiirkiye miifredatinda da egitim gorebilmesi,

* Tiirkge 6grenmek isteyenler icin Tiirkce ve mesleki egitim kurslar1 agilmasi,

* oturma izni olanlarin kayitlari yapilarak okullagmalarinin saglanmasini duyurmustur.

Suriyeli ¢ocuklarin Tiirk Egitim Sistemine entegrasyonunda Milli Egitim Bakanliginin cesitli faaliyetleri
olmustur. Bu ¢ocuklarin uyum siirecini kolaylastiracak ana kaynak, akranlari ve toplumla iletisim kurmalarini
saglayacak dil becerileridir. Tiirk Egitim Sistemine Entegrasyon siirecinde ders miifredatini takip edebilmeleri ve
lilkemizdeki akranlariyla iletisim kurabilmeleri i¢in mutlaka Tirkce dil egitimi verilmesi gerekmektedir. Zira
Tiirkgenin dgrenilmesinde yasanacak sorunlar topluma uyumu geciktirecektir. Elbette bu 6zel ihtiyaca binaen
tedbirler gerektiren bir durumdur. Ancak asil sorun, Tiirk¢enin yabanci bir dil olarak 6gretilmesiyle ilgili lisans
diizeyinde egitmen yetistiren resmi bir kurumun heniiz bulunmamasidir.

Tiirkgenin yabanci dil olarak Ogretilmesi kurumsal anlamda ilk kez 1984 yilinda Ankara Universitesi
biinyesinde kurulan TOMER ile baslamuis ve halen birgok iiniversitede devam etmektedir. Ancak yabanci dil olarak
Tiirkge dgretiminin sadece bir ders olarak bile iiniversitelerin Tiirk¢e 6gretmeni yetistiren programlari kapsamina
girmesi 22 yilda miimkiin olmustur. Yabancilara Tiirk¢e Ogretimi adiyla acgilan ders, 2006 yilinda egitim
fakiiltelerinde Ogretimi yapilan programlarin yeniden diizenlenmesiyle Tiirk¢ce Ogretmenligi boliimlerinde
okutulan zorunlu derslerden biri olmustur.

Asagida bir tiniversitenin Tiirkge Egitimi 3. sinif 6. donem zorunlu derslerinden biri olan “Yabancilara Tiirkce
Ogretimi” dersinin 16 haftalik ders igerigi tablosu verilmistir.

Tablo 2: Ders igerigi
Hafta  Ders icerigi Saat

1 Dil nedir? (Ana dili / Ikinci dil ) 2
2 Yabanci Dil Ogrenimi Nedir, Nasil Olmalidir? 2
3 Yabancilara Tiirkge Ogretiminin Tarihi Seyri ve Bugiinkii Durumu 2
4 Basamakl1 Kur Sistemi Nigin Gereklidir? 2
5 Seviye Tespit Sinavinin Hazirlanisi ve Uygulanist 2
6 Ideal Simif Diizeni ve Ogrenci Sayisi 2
7 Ders Kitabi, Caligma Kitabi ve Yardimct Sozliikler 2
8 Ara sinav 2
9 Yabanci Dil Ogretiminde Temel ilkeler 2
10 Yabanci Dil Ogretiminde Genel ilkeler 2
11 Dil Ogretim Yontemleri 2
12 Dil Ogretim Teknikleri 2
13 Materyal Hazirlama ve Olgiitleri 2
14 Materyal Hazirlama ve Olgiitleri 2
15 Genel Degerlendirme 2
16 Final smav1 2
Toplam 32

Kaynak: http://gbp.gazi.edu.tr/

Asagidaki tablo ise bir diger iiniversitenin 14 haftalik Yabancilara Tiirkce Ogretimi ders igerigidir.

Tablo 3: Ders igerigi
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Hafta Konular Saat
1 Dil nedir? (Ana dili / ikinci dil ) 2
2 Yabanci Dil Ogrenimi Nedir, Nasil Olmalidir? 2
3 Yabancilara Tiirkge Ogretiminin Tarihi Seyri ve Bugiinkii Durumu 2
4 Basamakli Kur Sistemi Nigin Gereklidir? 2
5 Seviye Tespit Siavinin Hazirlanis1 ve Uygulanist 2
6 Ideal Sinif Diizeni ve Ogrenci Sayist 2
7 Ders Kitabi, Calisma Kitab1 ve Yardimc1 Sozliikler 2
8 Ara sinav 2
9 Yabanci Dil Ogretiminde Temel ilkeler 2
10 Yabanci Dil Ogretiminde Genel ilkeler 2
11 Dil Ogretim Ydntemleri 2
12 Dil Ogretim Tekniklerini Yabancilara Tiirkgenin Ogretiminde Kullanma 2
13 Materyal Hazirlama ve Olgiitleri 2
14 Genel degerlendirme 2
Toplam 28

Kaynak: https://w3.beun.edu.tr/

Yeni lisans programinda Tiirk¢enin yabanci dil olarak 6gretiminin yer bulmasi olduk¢a dnemli bir gelismedir.
Ancak sz konusu ders; “teorik (30 saat) -haftada 2 saat” olarak gosterilse de gergekei uygulama vize, final, olast
devamsizlik stireleri ¢ikarildiginda yaklasik olarak 24 saat (bir giin) civarina tekdmiil etmektedir. Bu siire ise
detayli egitimden ziyade farkindalik olusturmak i¢in gereklidir. Bu baglamda s6z konusu ders konusunda
ogrencilerin derse iligkin hazirbulunugluk diizeylerinin ve beklentilerinin belirlenmesi énemlidir.

Calismanin amaci

Bu ¢alismamn amac, Tiirk¢e Egitimi Boliimii: Tiirkce Ogretmenligi Ogretim Programinda zorunlu dersler
arasinda 3. Yil (Bahar) 6. Yariyilda Yabancilara Tiirkce Ogretimi adiyla yer alan derse yénelik dgrencilerin
hazirbulunusluk ve beklentileri nelerdir? sorusuna cevap aramaktir. Bu cevabi bulabilmek i¢in katilimcilara
asagidaki sorular sorulmustur:

1. Tiirkge egitimi programini isteyerek mi segtiniz, mecburen mi?
2. Yabanci dil olarak Tiirkge 6gretimi dersi segmeli bir ders olsaydi seger miydiniz? Neden?
3. Bu dersten elde etmeyi umdugunuz kazanimlar nelerdir?

4. Tiirkge 6gretiminde kullanilan yontem ve teknikler ile yabanci dil olarak Tiirkge 6gretiminde kullanilan yontem
ve teknikler arasinda benzerlik ve farkliliklar nelerdir.

Yontem

Calismanin tiirdi, veri toplama araglari, veri toplama siireci, verilerin analizi ile ilgili yontemsel konular bu ana
baglik altinda ele alinmistir.

Arastirma Deseni

Calismada, nitel arastirma benimsenmistir. Nitel arastirma, timevarimci bir yaklagimla, olaylar1 ve olgulari
dogal ortamlari iginde betimleme, katilimcilarin bakis agilarin1 anlama ve yansitma iizerine odaklanan arastirma
yaklagimidir (Cokluk, Yilmaz, Oguz, 2011:96). Nitel arastirma kapsaminda ise yiiz yliz goriisme teknigi
kullanilmistir. Bu yaklasim, arastirma konusunun goriisiilen bireylerin goziinden ele alinarak daha detayl
aciklanabilmesi ve yorumlanabilmesi i¢in tercih edilmistir.

Calisma Grubu

Arastirma, 2015- 2016 6gretim yilinin bahar doneminde bir devlet tiniversitesinin, Tiirk¢e 6gretmenligi lisans
programinin ii¢iincii sinifinda 6grenim gormekte olan bireylerle gergeklestirilmistir. Calismaya birinci ve ikinci
Ogretim subesi olmak {izere derse katilan biitiin 6grenciler dahil edilmesine ragmen ilk hafta ders kayit islemini
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kesinlestirmeyen ve derslere katilmayan 6grenciler dahil edilmedigi i¢in toplam katilimer sayis1 108°dir. Caligma
grubunu olusturan toplam sayinin 64’1 (% 59) erkek, 44’1 (%41) kadindir.

Veri Toplama Araclan

Calismada, Tiirkge Ogretmen adaylarina arastirmacilar tarafindan hazirlanan yari yapilandirilmis goriisme
sorulart sorulmustur. Yari yapilandirilmis goriismeler, arastirmacinin 6nceden belirledigi acik uglu sorularla nitel
veri toplama stratejisidir (Yildirim ve Simsek, 2016). Hazirlanan goriisme formu uygunlugu ve kullanilabilirligi
acisindan goriis almak {izere iki alan uzmanina gosterilmistir. Gortismeler tamamen goniilliiliik esasina gore
gerceklestirilmis ve samimi bir sohbet havasinda ge¢cmistir.

Verilerin Toplanmasi ve Analizi

Gorligsmeler esnasinda bir arastirmaci raportdrliik etmis ve cevaplart kayda gegirmistir. Veriler igerik analiz
teknigiyle analiz edilecegi i¢in gdriisme esnasinda sorularin veya konularin sirasi dikkate alinmamuis, bireyler
konusurken miimkiin oldugunca dogal bir siire¢ olusturulmaya calisilmistir.

Calisma grubunu olusturan 6grencilerle yapilan gériismeler, toplam iki hafta siiresince, 2016 yil1 Subat aynin
ikinci ve {iglincii haftasi boyunca devam etmistir. Gériismeler okul ortaminda, sohbet havasinda en az 23, en ¢ok
37 dakika siiresince gerceklestirilmis ve katilimcilarin izinleri dogrultusunda yazilarak kayda alimmistir. Her
goriismeden sonra aragtirmacilar tarafindan elde edilen verinin kayitlart 6n analize tabi tutularak incelenmis ve
bilgisayar ortamina aktarilmistir. Goriismeler ve kayitlar tamamlandiktan sonra veriler arastirma sorularinin
stiralamasi gozetilerek gruplandirilmis ve s6z konusu sira baz alinarak degerlendirilmistir.

Bulgular

Gergeklestirilen igerik analizi sonrasinda dgrencilerin derse yonelik hazirbulunusluk ve beklentileri hakkinda
fikir veren ifadeleri asagida dogrudan alintilarla desteklenerek sunulmustur.

1. Tiirkge egitimi programuni isteyerek secip se¢medikleri

Hazirbulunusluk ve beklentilerine etkisi olacagi diigsiiniildiigiinden dolay1 6grencilerin 6ncelikle programa
isteyerek mi, mecbur kaldiklar1 i¢in mi katildiklarinin belirlenmesi faydali olacaktir.

Tablo 4: Tiirkge Ogretmenligi Programina Katilim

Programa isteklilik f %

Evet 72 %67
Hayir 36 %33
Toplam 108 100

Toplam 108 katilimcinin 72’si (%67) okudugu boliime isteyerek geldigini, 36’s1 (%33) ise mecbur kaldigi igin
bu béliimde okudugunu bildirmistir. Istemeden programa devam eden 6grencilerin isteklerinin sadece diploma
almak oldugu anlasilmistir. Bu durumun elbette katilimeilarin egitim siirecinden beklentilerini de etkiledigi
sOylenebilir.

2. Yabancilara Tiirkge ogretimi dersi se¢cmeli bir ders olsaydi tercih edip etmeyecekleri

S6z konusu ders zorunlu oldugundan dolay1 goniilliiliikk s6z konusu degildir. Dersi goniillii olarak istemenin
beklentiye de etkisi olacagindan belirlenmesi faydali olacaktir.

Tablo 5: Derse Isteklilik

Derse isteklilik f %

Isterdim 88 %81
Istemezdim 16 %15
Emin degilim 4 %4
Toplam 108 100

Yabancilara Tiirkge 6gretimi dersi segmeli bir ders olsaydi tercih edip etmeyecekleri soruldugunda toplam 108
katilimecidan 88’1 (%81) tercih edecegini, 16’s1 (%15) tercih etmeyecegini, 4 ‘Ui (%4) ise kararsiz olduklarim
bildirmistir.
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Bu dersi se¢mek isteyecegini bildiren 88 katilimcidan bazilari nedenlerini sdyle agiklamiglardir:
» KO92: Kesinlikle isterdim. Gerekli oldugunu diistiniiyorum.
» K27: Bence gerekli. Atanamayacagimiz i¢im bari bu isi yapariz.

» KG63: Elbette isterdim. Her Tiirk¢e ogretmeninin almasi gerektigini diisiiniiyorum. Hitap edecegimiz
ogrenciler her zaman Tiirkge bilen olmaz. Dil bilmeyen insanlara da egitim verecegimiz i¢in almamiz
sartur.

* K2: Evet isterdim. Ciinkii ¢cok sevdigim ana dilimi yabancilara nasil ogretecegimi bilmek isterdim.
* K43: Adiilging geldi. Merak eder, alirdim her halde...

« Kd4: Isterdim ciinkii kendi dilimin disaridan nasil oldugunu hep merak etmisimdir. Daha kapsamli bir
sekilde gormek isterdim. Ilerde nerde gérev alacagim belli olmacdigi icin faydal olabilir.

» K12: Evet isterdim. Bence gerekli ve faydali bir ders. Sonugta iilkemizde Tiirk¢e 6grenmek isteyen ve bu
dili 6grenmesi gereken bir¢ok yabanct var. Bunlara ogretecek birisi lazim. Kendi agcimizdan ise egitim
alaminda kendimizi gelistirmemizi saglayacaktir. Dilimizi daha iyi 6grenebilecegimizi de diigtintiyorum.
Ciinkii bir seyi en iyi anlatarak 6greniriz.

Katilimcilarin 16°s1(% 15) segmeli olsa bu dersi almak istemeyeceklerini bildirmistir. Neden istemeyeceklerini
ise sOyle agiklamiglardir:

» K37: Hayir istemezdim. Ben yabancilara degil Tiirklere Tiirkce ogretecegim.

 K43: Istemezdim. Meslegimi gelistirmek icin baska dersleri secerdim.

» KB85: Yok istemezdim. Daha fazla yayginlasmuis bir dili 6grenmek isterdim.

o K22: Istemezdim. Alttan ¢ok fazla dersim oldugu icin buna gerek yok derdim.

» K36: Hayir istemezdim. Béliimiim olarak daha énemli dersleri alabiliriz. Edebiyat, dil bilgisi filan...

108 katilimcidan 4°i (% 4) ise ders segmeli olsa isteyip istemeyecekleri konusunda kararsiz olduklarini
bildirmis ve durumu sdyle agiklamiglardir:

* Kb5: Bilemedim. Emin degilim.
» K13: Gegen yil dersi alanlara sorar zorluk ve kolayligina gére karar verirdim.
» K74: Dersi veren hocaya bagh olarak kararim degisir.

3. Bu dersten elde etmeyi umduklari kazanimlar

Yapilan goriismelerden elde edilen verilere gore katilimcilari belirttigi beklentiler bes ana tema altinda
toplanmaktadir.

Tablo 6: Dersten Beklentiler

Beklentiler f %

Is alan1 olusturma 21 %19
Alan bilgisini giiglendirme 49 %46
Yabancilarla iletisim kurma 15 %14
Yeni bir sey 6grenme 7 %6
Beklentisi olmayan 16 %15
Toplam 108 100

Toplam 108 katilimcinin derse katilmadan once bu dersten beklentileri soruldugunda bazi katilimcilar
beklentilerini §6yle agiklamiglardir:

» K76: Kendi dilimi yabancilarin goziiyle taniyabilmem ve onlara aktarabilmem...

» K1: Yabanct insanlarla iletisim kurmamiza yardimct olabilir.
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» KO3: Tiirkge kelime hazinem zenginlesir ve dilbilgisi kurallarini diizgiin bir sekilde 6grenip uygularim.

» K11: Ana dili baska olan ¢ocuklara nasil anlatiriz Tiirk¢eyi ogrenecegiz ya ben bunu kazanim olarak
goriiyorum. Onun disinda hichir kazanimi yoktur herhalde...

» K24: Yabanci dile sahip insanlara kendi dillerinden ayri bir dil nasil ve ne derecede ogretilebilir? Bunu
o6grenmeye ¢alisacagim.

4. Tiirk¢ce ogretiminde kullanilan yontem ve teknikler ile yabanct dil olarak Tiirkce dgretiminde kullanilan
yontem ve teknikler arasindaki benzerlik ve farkhihiklar

Tablo 7: Benzerlik ve Farkliliklar

Yontem ve teknikler f %

Farkli 74 %69
Ayni 25 %23
Fikrim yok 9 %8
Toplam 108 100

Tiirkce 6gretiminde kullanilan yontem ve teknikler ile yabanci dil olarak Tiirk¢e 6gretiminde kullanilan yontem
ve teknikler arasinda benzerlik ve farkliliklar olup olmadig1 soruldugunda 25 (%23) katilimer ikisinin de ayni sey
oldugunu soylemistir. 74 katilimct (%69) ise benzerlikler olsa da ikisinin arasinda farkliliklar oldugunu 9 (%8)
katilimer ise bu konu hakkinda fikri olmadigini bildirmistir.

Yontem ve teknikteki benzerlik ve farkliliklarla ilgili bazi katilimcilar goriislerini s6yle agiklamislardir:

» K2: Ogretilmek istenen dil ayni oldugu icim mutlaka kullanilan yontemlerde benzerlikler olacagin
diistiniiyorum.

» K18: Bence aymidir. Herhangi bir dil égretilirken genellikle aynmi tiir ve yontemlerden yararlanilir.
Basitten karmagsiga bilinenden bilinmeyene gibi yollari izlenerek bil dil 6gretimi tercih edilebilir.

» K94: Ikisi de ayni sey bence. Ikisinin de ortak noktas: dil égretimidir. Kendi diline yabanci bir toplumla
farkly bir dil bilen topluma Tiirkce dgretmek arasinda fark yoktur.

* K35: Elbette benzerlik ve farkliliklar oldugunu diigiiniiyorum, ¢iinkii yine dil 6gretiyorsunuz benzerlikler
vardir. Fakat yabancilara oldugu igin farkli yontem ve teknikler olmall.

» K12: Elbette vardir. Aynt konuyu anlatacagiz ashinda sadece anlattigimiz kitle farkli olacak hedefe
gorelik ilkesine uymak zorunda olacagimiz icin hi¢ Tiirk¢e bilmeyen bir yabanciya tabi ki bir Tiirk'e
anlattigimiz gibi anlatamayiz. Onlarin anlayacag sekilde sadelestirmeli, onlara uyarlamalyiz. Bu
Sebeple bazi farkliliklar dogabilir.

* K55: Bilmiyorum. Bu dersi daha once almadigim igin kiyaslama yapamayacagim.
* Kl101: Ders hakkinda on bilgim yok
* K28: Hi¢bir fikrim yok. Farkli olmasin umut ediyorum.

Boylece 108 Tiirk¢e 6gretmen adayinin ders hakkindaki goriisleri belirlenmistir.

Sonug¢

Yabanci dil 6grenimi, kiginin ana dili disinda bagka bir dil ve kiiltlirle tanigmasi demektir. Bu da 6greticinin
uzmanligini ve dgrenicinin ¢abasini gerektiren bir siirectir. Yabancilara Tiirkge 6gretimi, ana dili olarak Tiirkce
egitimi ve ogretiminden farkli boyutlar1 olan bir alandir. Bu kadar farkli igerige sahip bir konu igin lisans
programlarinda sadece bir yariyil ve haftada 2 saatlik bir egitim siiresinin yeterince etkili olamayacagi agiktir.
Durukan ve Maden (2011) yaptiklar1 bir ¢alismada, Tiirkce 6gretmeni adaylarmin Tiirkge Ogretmenligi Boliimii
lisans programi derslerine yonelik tutumlarint belirlemeyi amaclayan calismanin sonucunda; Tiirkce dgretmeni
adaylarinin derse karsi tutumlarinda dersin igeriginin, derste kullanilan yontem ve tekniklerin, dersin Tiirkce
ogretmenligi yeterligi icin gerekli olmasinin, dersin teorik veya uygulamali olmasinin, dersin disinin/haftalik
saatinin, derste kazanilan bilgi becerilerin okul deneyiminde kullanilabilmesinin, dersin 6zel ve mesleki yasantida
faydaliliginin ve dersin Tiirk¢e Egitimi boliimiiniin hedeflerine uygunlugunun oranlarinda ve ortalamanin iistiinde
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etkili oldugu sonucuna ulagmislardir. Bu baglamda s6z konusu dersin ancak konuyla ilgili farkindalik olusturmak
lizere gergeklestirilebilecegi kabul edilmelidir.

Bu calismanin amaci, Tiirkge Ogretmenligi Ogretim Programinda zorunlu dersler arasinda 3. yil 6. dénemde
ve “Yabancilara Tiirkge Ogretimi” adiyla yer alan derse yonelik 6grencilerin hazirbulunusluk ve beklentilerinin
belirlenmesidir. Bu amag i¢in 6ncelikle bilinmesi gereken hususlardan birisi 6grencilerin programa goniillii katilip
katilmadigidir. Ancak goriisme yapilan toplam 108 katilimeinin 72°si (%67) okudugu béliime isteyerek geldigini
bildirirken 36’sinin (%33) mecbur kaldig: i¢in bu bdliimde okudugunu bildirdigi belirlenmistir. Bu durumun ise
katilimcilarin  hazirbulunusluklarina ve beklentilerine yansimasi ka¢iilmazdir. ‘Diplomayt alip baska is
yapacagim zaten. Gerek yok fazladan derse.’ diye goriis bildiren 6grenci sadece ortalama bir basarryla mezun
olmayi istedigini ve beklentisini minimum tuttugunu agiklamaktadir. Elbette bu 6grenci segmeli ders olsa s6z
konusu dersi almaya gerek duymayacaktir.

Yabancilara Tiirkge 6gretimi dersi segmeli bir ders olsaydi tercih edip etmeyecekleri soruldugunda toplam 108
katilimcidan 88’{i (%81) dersi almak isteyecegini, ancak 16’s1 (%15) istemeyeceklerini, 4 ‘i (%4) ise kararsiz
olduklarini bildirmistir. Oysa 6grencinin bir derse karsi tutumu, o dersteki basariyi etkileyecektir (Sam Altunay,
2007: 3).

Bununla birlikte se¢meli ders olsa tercih edip etmeyecekleri soruldugunda, bilmedigi bir konu hakkinda yeni
bilgilerden ziyade 6gretmen oldugunda isine yarayacagim distindiigii dogrudan alan derslerini tercih edecegini
belirten katilimeilar da mevcuttur. ‘Bu yeni bir konu, ben segmezdim. Ogretmen olunca isime yarayacak seyleri
isterdim.’

Ayrica katilimei ifadelerinden ortaya ¢ikan bir diger sonug, segmeli derslerin igerigine bakilmadan sadece
isimlerinin etkili oldugudur. Zira baz1 katilimcilar ders se¢meli olsa ismi degisik geldigi igin segebileceklerini
bildirmislerdir. ‘Ad: ilging geldigi icin kesin alirdim.’ ‘Edebiyat yok, egitim bilimleri yok gibi duruyor. Adina bakar
kesin alirdim.” Bu durum dogrudan galismanin konusu olmasa da ders se¢iminde dikkate alinmasi gereken
hususlardan biri olarak kargimiza ¢ikmaktadir.

Yabancilara Tiirk¢e dersiyle ilgili katilimcilarin belirttigi beklentiler bes ana tema altinda toplanmaktadir.
Ogrencilerden 49°u  (%46) alan bilgilerini giiclendirmesini, 21’1 (%19) eger atanamazlarsa is imkani saglama,
15’1 (%14) yabancilarla iletisim olanagi saglama, 7’si (%6) kendileri i¢in yeni bir seyi 6grenme beklentilerinin
oldugunu bildirmiglerdir. 16 katilimei ise zaten Ogretmen olmak istemedikleri i¢in diploma disinda bir
beklentilerinin olmadigini belirtmiglerdir. Bu sonug¢ lisans egitiminin dogrudan meslek imkani olarak
goriilmedigini kanitlamaktadir. Uziicii de olsa benzer sekilde, Gelisli ve Beisenbayeva’nin (2015) grencilerin
ogrenim gordiikleri boliime/anabilim dalina yonelik tutumlarini karsilastirdiklar: ¢aligmalarinda ¢ikan sonuca gore
de toplam tutum puani iizerinden karsilastirildiginda, Felsefe Ogretmenligi, Fen Bilgisi Ogretmenligi, Psikolojik
Danigsma ve Rehberlik ve Tiirk dili ve Edebiyati 6gretmenligi boliim/ anabilim dallarinda diger boliim/anabilim
dallarma gore daha yiiksek diizeyde olumlu tutum gozlendigi oysa Tiirkce Ogretmenligi ve Almanca
Ogretmenliginde en diisiik diizeyde olumlu tutuma sahip olan 6grencilerin oldugu belirlenmistir.

Tiirkge 6gretiminde kullanilan yontem ve teknikler ile yabanc1 dil olarak Tiirk¢e 6gretiminde kullanilan yontem
ve teknikler arasinda benzerlik ve farkliliklar olup olmadig: soruldugunda 25 (%23) katilimci ikisinin de ayn1 sey
oldugunu sdylemistir. 74 katilimct (%69) ise benzerlikler olsa da ikisinin arasinda farkliliklar oldugunu 9 (%8)
katilimer ise bu konu hakkinda fikri olmadigini bildirmistir.

S6z konusu dersin amact programda; Yabancilara Tiirkge 6gretiminin hangi yaklasim, yontem ve tekniklerle
yapilacagint kavrar ve bununla ilgili materyalleri olusturabilir. Yabancilara Tiirk¢e oOgretiminin, ana dili
ogretiminden farkly yontem, teknik ve materyallerle en iyi sekilde nasil 6gretilecegini belirler olarak belirtilse de
yabanci dil olarak Tiirkge 6gretiminde yeterli diizeyde bilgi ve beceri edinilmesi i¢in bu ders saatinin yeterli
olamayacag agiktir. Bu sartlarda s6z konusu dersi alan bir 6grencinin; ‘ Dilimizi hi¢ bilmeyen birisine nasul Tiirkge
ogretecegimizi 6grenecegiz.” beklentisini kargilamanin neredeyse imkansizlig1 ortadadir.

Sonug olarak, so6z konusu ders zorunlu olarak farkindalik olusturmak iizere tasarlanmali ancak lisans
seviyesinde s6z konusu alana uzman yetistirecek programlar olmadigindan, se¢meli derslerle desteklenip
zenginlestirilerek ilgilenen adaylarin yetistirilmesi i¢in de olanak saglanmalidir.
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